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ABSTRACT 

This monograph contains a discussion of a telephone 
survey conducted to gain mere knowledge about the job-related 
readina, functional reading, and leisure readina habits of a 
representative sample of adulte from ^.Anderson, Indiana. The 
discussion highlights survey results by demographic variables, 
reports specific analyses of survey items, and analyzes the amount or 
iob reading, total reading, and free reading reported. Results 
reported indicate that (11 demographic variables such as race, 
income, and employment status have little predictive value for 
reading habits: (2) the gender of the reader slightly predicts ^ 
readina habits and attitudes: (3) working women are maintaining their 
positive reading attitudes and habits: (U| males' main type of 
reading is icb-related: (5) the maior motivation for male reading is 
to aet somethina done; (6) the amount cf iob related reading seems to 
be on the increase: and (7) there has been a cbange over the years 
among adults in the way they obtain information about reading 
materials, with advertising and browsing rivaling friends' 
recommendations. Appendixes include the Mann-Burgoyne Sociological 
Model for the Analysis of Leisure Book Reading: norming guidelines 
for the Mlkulecky Behavioral Reading Attitude Measure and Stages of 
Krathwohl's Taxonomy; 1970 United states, Indiana, and Anderson, 
Indiana, census information: the telephone survey instrument: and a 
data analysis chart. (MKM1 
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Adult Reading Habits, Attitudes, 
and Motivations: 
Introduction and Rationale 



Research on the state of reading has traditionally been limited to an examination 
of reading ability among school children or to the state of literacy/illiteracy among 
adults. Sporadically, over the past several decades, a few individuals have 
attempted to determine the reading preferences of the adult population as a 
whole (Parsons, 1 923; Gray & Munroe, 1 930; Waples. 1 938; Link & Hopf, 1 946; 
Gray & Rogers, 1956; Ennis, 1965; Sharon, 1973; Gallup, 1976; Yankelovich, 
Skelly, & White, 1978). However, little previous research has attempted to 
systematically examine a cross section of the adult pjopulation in terms of an 
extended understanding of reading habits that includd^ 

Reading demands, ^ . 

Reading ability, 

Reading attitudes, 

Major motivations for reading. 

The relationship of personal reading to job reading, and 

Places where adults seek information, materials, and help in relation to reading. 

This study has attempted to develop, pilot, and use instruments and survey 
techniques to assess the /arious relationships of reading to the general adult 
population. More specifteally the goals of this study have been 

1. To establish a comparative population profile of reading attitudes as they 
appear in various levels of education, employment, and socioeconomic status 
in the adult population, and 

2. To develop a profile of what types of reading habits occur with a number of 
adult population groups and to further examine motivations for reading or for 
not reading various types of material. 

Seven specific research questions were exar^ned by this study: 

1 . Have changes occurred in the total reading time of the adult population over 
the past 50 years? 

2. Do adults' motivations for reading, attitudes toward reading, and reading 
habits differ dependent upon demographic variable considered? 

3. Do adults' job-related reading habits differ dependent upon demographic 
variable considered? 
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4. To whal GXtent are demographic variables usefui in predicting total readipg 
time, free reading time, job reading time, and attitude toward reading? 

5. Do vi'orking women differ, as readers, from other women or from men who 
work? 

6. Over the past 50 years have changes occurred in the locations where adults 
obtain reading materials and how they find out about new materials to read? 

7. Do differences exist in where various pJult groups will seel< help for reading 
problems? 

Information of this sort is increasingly important for a variety of reasons. Initially, 
and most apparently, educators need to more adequately address the adult 
population as a whole. Adult retraining needs increase yearly, the mean age of 
university student populations is rising, and ever-growing segments of the adult 
population are seeking needed information about our rapidly changing world. 
This implies increased use of print by adults and suggests a host of implications 
for teachers, program designers, and text publishers. Each of the above areas 
calls for clearer, more detailed information about the reading attitudes, habits, 
motivations, and abilities of the aduit populations. 

Less apparent, but equally important, is the fact that we need more information 
about adult readir^g habits and attitudes in light of research findings which 
suggest that adult reading habits strongly influence the reading abilities and 
habits of children (Fisher, 1962; Hanson, 1969). This concern is especially 
pressing in the face of survey results some of which portray large portions of the 
adult population as reading seldom and inadequately {Gallup, 1969, 1976; 
Meade, 1973; Yankelovich et al., 1978). 

Since surveys ask questions in differing manners and often are commissioned by 
groups and industries with recognizable interests, interpretations of data differ 
somewhat. For example, careful analysis of the newer data from Gallup and 
Yankelovich et al. raises questions. Is the fact that 56% of the adult population 
claims to have read part of a book in the past month a positive or a negative 
finding (Gallup, 1976)? More careful analysis of the data reveals that large 
portions of the population may be merely looking in books, ratherthan completing 
them. The remaining 44% had not read in a book at all during the past month. A 
study commissioned by the Book Industry Study Group suggests that nearly 40% 
of the population reads only magazines and newspapers during the period of a 
year while the Gallup figures Oaim 84% look at part of a book during a year. 
Vague questions that differ from previous research questions and lack of foiiow- 
up data give rise to several apparent contradictions that are difficult to interpret. 

A final reason for examining the reading profile of the aduit population relates to 
the accountat-iiity aspect of education. As it now stands, most accountability and 
monitoring of the 'esuits of education stop at I2th grade. Little is known aboutthe 
long term outcomes of education because the learning and reading habits of 
adults, the final product? of our educational system, are rarely examined. 
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Although dispute and occasional controversy occur over the degree of literacy in 
this country, we are a nation whose reading sl<ills and abilitites among students 
seem to have improved over the past several decades. Tuinman. Rowls, and Farr 
(1976) in an overview of "then and now" studies, note a general improvement in 
literacy since the turn of the century. Tuinman et al. cite from the conclusion tpjin 
NEA Comparative Achievement study (1952) that "in fundamentals, toda/s 
pupils are superior to those of the past." Other "then and now" studies cited 
report, more cautiously, that stuoents of the fifties and early sixties were reading 
at least as well as students of the less recent past. 

The most recent results of testing today's students with a replica of a reading test 
used in 1944 show no decline in reading ability and several indications of gains 
among today's students (Fay & Farr» 1978). 

Sharon (1973) reports that only 5% of the U.S. population cannot read in the 
English language;. What does seem most clear is that charging this nation with 
illiteracy or even decreasing literacy is. *n the words of Tuinman et al. (1976), "at 
best unscholarly and at worst dishonest." 

However, this nation might be accused of "aliteracy ." Even though most students 
who pass through our educational system are able to read to some degree, 
sun/eys indicate that declining numbers of individuals regularly choose to read or 
want to read. Though survey infcrmation varies widely on this issue and may be 
sometimes questionable, it consistently reflects a nation with a large number of 
intentional non-readers. Meade (1973) cites a Harris poll that indicates that only 
26% of all adults read in a bool< during a 30-day period. More startling is the 
Gallup Poll report (1969) that 58% of the population indicate they have "never 
read, never finis ied" a bool<. A more recent Gallup poll (1 976) with less stringent 
items suggests that slightly more than half of the adult population comes in 
regular contact with bool<s. It is inriportant to note that slightly fewer than half do 
not have regular contact with bool<s. Another recent study commissioned by the 
Book Industry Study Group (Yanl<ebvich hi al.. 1978) suggests that adults are 
doing more pleasure reading. Careful analysis of the data, however, reveals the 
same high percentage (neariy 50%) of adults doing little or no bool< reading. In 
brief, a review of long term trends reflects Improved ability to read but a question- 
able amount of actual reading being done by the adult population of this country. 

The available information describing adult readers is cursory, however. It is 
extremely difficult to determine from previous research what is "typical" in terms 
of the reading domands faced by adults. We l<now almost nothing about adult 
reading attitudes and motivations for reading. It is also very difficult to arrive at the 
perspective necessary to clearly identify substantial changes in the reading 
habits and patterns of adults. 

Previous Adult Readership Studies 

To achieve some semblance of perspective, -tUs' necessary to examine the 
sporadic earlier studies of adult readership. Though the quality of eariy studies 
varies widely and random sampling is often lacking, the sl<etchy outlines of a 



changing adult readership emerge from a handful of studies that span more than 
five decades. 

As early as 1 923, Rhey Boyd Parsons attempted to ascerlain the general reading 
habits of adults. Parsons interviewed 314 adults in Chicago and neighboring 
communities concerning their reading habits. He found the average number of 
minutes spent a day reading books in 1 923 was 27.7; reading magazines, 24.1 ; 
and reading newspapers, 41.2. This could be loosely construed as a total of 
about 93 minutes reading time per day. Average time per day given to reading by 
males was 98.9 minutes and by females 76.7 minutes. Of these adults, 53.2% 
said they read in books each day; 76.5% read in magazines; and 97.1% read in 
newspapers. Parsons also found "striking evidence of the fact that amount read 
varies with educational advantages." To summarize, adults daily spent about an 
hour and a half, on the average, reading, in order of most popular preference, 
newspapers, magazines, and books. The amount read was related to education 
level. 

In 1930, WiWam S. Gray and Ruth Munroe surveyed the reading habits of 100 
adult residents of Hyde Park, Chicago, and of 170 residents of North Evanston, 
Illinois. They found adults reading, on the average, 90-plus minutes a day, a 
result similar to Parsons". Newspapers and magazines were read extensively by 
all adults. Women tended to read more books than men, and the well-educated 
adult read more books than those with less education. A greater number of 
people obtained books by purchase than by any other means. Borrowing ranked 
next in importance. The public library was used by about 35% of the persons 
studied. Recommendations of friends was the most frequent (54%) reason given 
for reading a particular book. Book reviews were consulted by 29% of the persons 
studied. In conclusion Gray and Munroe state: "It is found that those who read 
most are, on the whole, those who have had the best education, the most 
inspiration at home and at school, and the best facilities for getting hold of books. 
They have done more reading in childhood" (p. 208). 

The geographic locale of the next major survey of adult readtrship (Waples, 
1934) remained the same, the Chicago area. Douglas Waples in a survey o* 
approximately e,850 residents of South Chicago during 1933-34. found several 
sources used by respondents to obtain publications. The categories selected, in 
rapidly diminishing amounts, were "'all others,' friends, subscriptions, news- 
stands, drug stores, public library, book stores, and rental library, and about 
equally to each sex w'th two exceptions. Unemployed men and unskilled females 
are supplied with most reading material from friends while professional men and 
women obtain most of their reading material from subscriptions" (p. 139). 
Waples" sample, which is considerably larger and better balanced than those of 
Parsons or Gray and Munroe, shows some differences in sources of reading 
material. Though borrowing from friends was still of high importance, the relative 
importance of bookstores or libraries as sources of reading material has dropped 
considerably. Waples suggests such a result may have been a reflection of the 
effects of the depression cr, adult reading habits. 

In 1 945 Henry C. Link and Harry Arthur Hopf conducted a national survey of the 
reading and book-buying habits of 4.000 adults. When adults were asked if they 



had read a book yesterday, only 21 % of the 4,000 respondents replied they had. 
This figure is 32% lower than Parsons' 1923 figure. Asked the amount of time 
they had spent reading books, magazines, and newspapers during the previous 
day, the average number of minutes spent by groups of differing educational 
levels were: 

4d Books Magazines Newspapers Total 
Grade School Education^ 4 min.. 1 1 min. 32 min. 47 min. 
High School Education 12 min. 20 min. 36 min. 68 min. 
Colleye Education 23 min. 26 min. 38 min. 87 min. 



These results would seem to indicate that as of 1 945 total reading time examined 
by education level increased by about 20 minutes for each educational level 
attained. Every group, including the college group, read below Parsons' 1923 
average. It is understood that some of^hese differences may be attributable to 
sampling differences. 

Based on income levels. Link and Hopf found 64% of the upper income group 
were active readers (defined in the study as those who had read a book yesterday 
or within the past month), 48% of the middle income group were active readers, 
and 36% of the lower income group were active readers. They found, however, 
that "education was a much more important factor influencing the readership of 
books than income level" (p. 62). 

In addition. Link and Hopf found of the 1 ,982 active readers in their survey, 57% 
had borrowed their most recent book, 31 % had bought, 1 1 % reported it was a gift, 
and 24% did not know. The order of borrowing and purchasing reverses Gray s 
earlier findings. Link and Hopf found that proportions of those who borrowed and 
bought books remained stable across lower, middle, and upper income groups 
(p. 77). The most frequent reason given by active adult readers for reading their 
most recent book was that it had been recommended by a friend (p. 108). This 
last finding parallels Gray's 1930 finding. 

Bernard Berelson in The Ubrarys PuOih. written in 1949, summarized results 
froi-n four studies done during 1946-48. At that time about 25-30% of the adult 
population read one or more boors a month; about 60-70% read one or more 
magazines more or less regularly; about 85-90% real one or more newspapers 
more or less regularly (p. 6). The order of newspaper, magazine, and book 
remained a stable preference, though percentages se^^m lower. Berelson also 
mentioned a study done by ;he Survey Research Carter of the University of 
Michigan in 1948 which found 48% of the %duits surveyed read less than one 
book per year (p. 7). 

An article on adult reading habits by Lester Asheim (1956) appeared in The 
Fifty-fifth Vearboo/c of the National Society for the Stjdy of Education. Having 
reviewed several studies, he slated: -The first findirg. which appears in study 
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after study, Is that not much more than one-quarter of th#^adult population reads 
oven as little as one book a month'' (p. 8). From his review of studies of adult 
reading he also found, 

1 . A far greater portion of adults between 21 and 29 years of age than of adults 
over 5.0 years of age will be in the reader group. 

2. More professional people and skilled workers than wage-earners or unskilled 
workers will be represented. 

3. A higher percentage of persons in the upper than in the lowe^r income groups 
will be readers. 

4. Most importantly, Ashelm stated, "We know that the readers are the ones with 
the most education. Education is the major correlate of reading" (p. 9). 

Ashelm also summarized what seemed to be known about book reading among 
adults as of 1955. Women read more fiction than men, but men read more books 
on business and public affnirs. Women tended to do more "recreational" reading 
than men; men more werK-related reading than women. In temns of total amount 
of book reading, "women read more, but men read more 'seriously'— for study, 
for reference, for vocational advancement" (p. 13). 

Asheim's remarks are the first to really hint ft ad»Jit motivation for reading. His 
clear distinctions between male and female readers tend to support traditional 
stereotypes. However, rio attempt was made to examine previou5^ research 
results to see if male/female differences held across aii income, oducational, and 
occupational groups. 

in 1956, William S. Gray and Bernice Rogers did a study bn the skills, reading 
Interests, and reading purposes of mature readers. This study began to move the 
research on adult reading attitudes and habits in new directions. Studies that 
Gray and Rogers reviewed revealed that 

Not more than 10% of adults voluntarily seek serious, challenging reading 
material: that half or more of the adult population read little rrwre than the dally 
newspaper, a few periodicals of mediocre vaiue, and an occasional mystery 
book: that another 30-40 per cent limit their reading largely to Immediate- 
rewarding reading, (p. 45) 

Gray and Rogers believed that if educators better understood the interests, 
attitudes, and habits of mature readers, they could begin to cultivate these same 
qualities in less able readers. 

Gray and Rogers attacXed a majority of the stidues done up to that time on the 
basis that they "viewed the individual in a fractionalized manner in respect both to 
his reading behavior and to his characteristics as a person." They imposed 
"social clasK*" as a frame of reference and from a review of the literature drew five 
tentative conclusions tiey felt should be checked ca»ofully through further re- 
search: 

1 . Social role is a basic determiner of an individual's reading pattern. 

2. Social role represents a constellation of intellectual, emotional, and social 
traits. 



3. Of the characteristics composing social role, education seem^ the t)e«t pre- 
dictor l)ecaU8e it Js most clearly and directly measurable. 

4. Education does n6t a direct causal relationship to reading pattern but is 

rather a ciue to social role, wnich is more nearly the determiner. 

•ft 

5. Education stimulates the development of interests and skills. Expanding 
Interests may demand greater skill and in turn stimulate still further growth. 
Thus, education becomes not only a determiner of social role but an outcome 
of it. i 

From this theoretteal orientation, Gray and Rogers proce^^led to complete in^ 
depth interviews of 40 adults who worked in a large department store of a 
midwestem trading center with a population of about 160,000. Seven persons 
had educations beyond high school. 18 had some amount of high school educa- 
tion, and 15 persorw an eighth-grade education or less. Gray and Rogers found 
that even though those interviewed included some college graduates, "low, 
rather than high, levels of maturity in reading characterize the Trader City 
[fictitious name} cases" (p. 166). Interestingly enough, they also found that all 
groups were equally enthusiastic or intense about the value of reading. Gray and 
Rogers observe that 

They tend to attach greater significance to reading than their actual use of It 
would seem to warrant. Whether this Is due to a genuine respect for reading 
that prevails widely among all classes or to the desire to say the right thing in 
the Interview IsW clear In all cases. The Interviewer was Impressed, how- 
ever, with the sJilcerity of the responses In most cases, (p. 168) 
In addition they found the following relationships existed to a greater or lesser 
extent concerning one's "social participation" as an index of reading maturity: 

1. Reading ability is more closely related to educational background than are 
reading interests and purposes. " 

2. ReadUg interests and purposes relate more closely with the degree to which 
an individual's world extends beyond his immediate environment. 

3 Reading ability does limiTthe use an individual will make of reading. However, 
the development of proficient reading skills does not guarantee they will be 
used in adult life. One continues to use these skills only if their use aids in 
answering compelling needs of the individual. 

•In conclusions from ihe study. Gray and Rogers state thai ' tho need is urgent for 
studies of the factors and conditions that are most favorable to the devetopment 
of compelling motives for reading" (p. 245). They argue that motives for reading 
are important because they provide the inner drive "which contributes directly to 
growth in and through reading and leads ultimately ^o the establishment of 
mature typos of reading behaviors" (p. 245). 

In addition to the above wortt, in the 1 960 editton cf the Encyclopedia of Educa- 
tional Research, Gray compared the amount of time spent reading newspaper, 
magazines, and books from both the Parsons {1 923) and Link and Hopf (1 946) 
studies with results from a 1 952 study by Leo Bogart. From an analysis of the da a 
Gray foundvthat the time devoted to newspaper reading increased significanly 
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from 1923 to 1952 among readers having grade-school training only and those 
having a college educatton. However, Gray observed that across the three 
studies time devoted to magazine and book reading appc^ared to have decreased 
significantly for all groups. Gray stated that data "secured by other Investigators 
support the assumption that the amount of tlm<j devoted to book reading, particu- 
larly hardbound books, continued to decreas.e until 1952" (p. 1092). Gray pre- 
dicted, on the other hand, that the continued sale of paperback books would be 
accompanied by a material increase in the future In the total amount of time 
devoted to book reading. Work done by Ennis In 1 965 tended to validate Gray's 
predictions and results of previous studies on adult readership. 

In 1971 , Amiel T. Sharon working with the Educational Testing Service studied 
the reading habits of a carefully randomized national sample of 5,067 adults. He 
found that 'Ihe average American adult who can read spends one hour and 46 
minutes reading on atypical day — The variability in reading time among adults, 
however, is great." Sharon's figures suggest a noticeable increase in reading 
time from Parsons' 1 923 results and a still greater increase over the 1 945 results 
of Link and Hopf. In addition, Sharon found that males read slightly- more than 
females (133 minutes versus 101 minutes). Thirty-three percent of the subjects 
reported that they read at wori< and those who did tended to have a higher 
socioeconimic status than those wno did not. Whites in the survey read almost 
twice as much in a day as blacks. This racial differerjcg in total amount of reading 
time also existed between lower Income whites aria blacks. Seventy-three per- 
cent of the adults inten/lewed said they reW or look at a newspaper each day; 
39% reported reading magazines; 33%, books. These percentages appear to be 
lower than previous reports. This change suggests either diffc, ences in samples 
or perhaps the fact that a smaller number of people may be doing considerably 
more reading thereby bringing up the mean daily reading tirne. 

In addition, the Shp^on study noted that less than 1% of the adults sun/eyed 
reported difficulty M|f i any type of material they had to read. Persons with much 
formal education Itended to read more than persons with little or no formal 
education. In summary Sharon states. 

The not too startling conclusion. . . Is that persons in white collar occupations 
who live In materially and educationally enriched environments spend more 
time reading and read a greater variety of material than those in blue collar 
occupations who are less affluent and have less formal education. (1973, p. 
169) * 

The Sharon study neglectod to examine attitudinal and motivational aspects of 
adult reading habits, so no comparisons can be made with earlier studies. What 
—^eems evident from the Sharon study is that, on the average, adults are reading 
more. This finding can perhaps be explained by an increase in job-related 
heading. Sharon reports clear differences, according to sex and race, in the 
amount of daily reading among resporidents. 

Results from two recent studies (Galkp. 1976; Yankelovich et al.. 1978) have 
received conflicting interpretations from reading specialists and the media. One 
question raised concerns the way reading is defined in both studies, for example. 
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is glancing at a book really reading? A second criticism raised is that data from 
both studies seem td be presented in a fashion intended to throw positive light on 
book producers. 

According to the Gallup poll (1 976). 34% of the public answers yes to having read 
a book in part or whole within the past year; 56% report reading all or part of a 
\ book in the past month (p. 21 ). tt should be noted that the question on the 1 976 
N poll had been reworded from the 1 969 question which asked. "Have you ever 
read, ever finished a book?" Comparison between results of the two aallup 
surveys is almost impossible. Information to be gained from the new question is 
of more value to book sellers who are interestad in the amount of matenal 
purchased rather than depth of reading. Both of the more recent studies point out 
the need for research initiated by those with no economic interest in survey 
results. 

Given the above quaiificattons he more recent Gallup data also suggests that 
although fictton was the tyfie o >ok read most often (42%). newspaper readirig 
is the most mentioned kind of ' .ding. Gallup reports 66% of the population reads 
a newspaper every day; 5 'eads one or more magazines per week (pp 
25-26). In terms of number books read per year. Gallup lists (p. 22): 

No. of Books Read Percent of Population 

Per Year 15% 



0 IS"/. 



'o 



1- 2 
3- 5 
6-10 
11-20 
21-29 
30+ 

can't Recall 



18% 
15% 
13% 

5% 
15% 

4% 



Gallup breaks down the sources from which people obtain books into several 
categories: Borrowed from friend recounts for the highest sources d t^ks read 
with 37%; bookstores were next with 36%; and libraries were third with 27%, 1 5 /o 
of the people responded that they got their books from a book club (p. 26). 

Yankelovich et al. (1 978) report that the vast majority (94%) of adults (age 1 3 and 
older) in the U.S. population had read either books, magazines, ornewspapere in 
me months p^^eding f«1ay. 1978. In their study 55% of the Popula^on 
retried having read at least one book in the past six months; 39% reported 
reading only magazines and/or newspapers (p. 5). 

Changing Habits Among Groups of Adult Readers 

While there have baen sporadic studies over the past five decades none has 
looked for Changes in the reading habits of vanous groups o adu ts. Severa 
stSdfes have re^)rted that the daily reading time of women is less than that of 
men (ParsonsT923; Sharon. 1973). After reviewing several studies. Asneim 
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(1956) wrote that women seemed to read more fiction than men. but men read 
more books on business and public affairs. While women did more recreational 
reading than men, men did more work-related reading. Asheim reported that in 
terms of book reading (note thai this is not the same as total time spent reading 
daily), women read more but men read more serious material for study, refer- 
ence, and vocational advancement. Gray and Rogers (1 956) have hypothesized 
that social role is the major determining factor of adult reading attitudes. 

Most recently Yankelovich et al. (1978) found men end women differ from one 
another in their typical profiles of involvement in leisure and work or school 
reading. Similar to Asheim's conclusions in the mid-1 950's, these researchers 
found women to bo predominantly leisure readers — 65% engaged in leisure 
reading only (p. 31). In the area of leisure reading bcth sexes were found to be 
equally likely to be newspaper readers, but women were more likely than men to 
read books (either fiction or non-fiction) and magazines. Men. in contrast, were 
more likely than women to engage in reading for work or school. In particular, 
men were more frequeni trado journal/newsletter readers than were women. 
Yankelovich et al. did not, however, perform a careful analysis of the reading 
habits of working women as a separate group. As women change social roles, 
one wonders if the above differences in reading habits between men and women 
still persist. 

Similarly with growing racial equality, one wonders what differences continue to 
exist in the adult reading habits between blacks and whites. Sharon (1973) 
reported blacks read consioorably less than whites regardless of income level. 
Particularly as educational and employment opportunities for blacks increase, 
one wonders to what extent such differences may be decreasing. 

The studies previously cited rarely examined motivations for reading, even 
though motivation and variety of intent were repeatedly mentioned as important. 
Early observations by Gray and Rogers (1 956) on the influence of social role and 
education on motivations for reading suggested questions to broaden studies of 
adult reading patterns, but those observations and suggestions have en 
largely ignored by researchers in the United States. 

British researchers Peter H. Mann and Jacqueline L. Burgoyne (1969) have 
developed a heuristic model (see Appendix A) useful in examining the variety and 
intensity of motivations for reading, types of reading done most frequently, and 
ways of obtaining reading materials among various groups. They suggest that 
reasons for reading fall on a continuum from work-related or "utilitarian" reading 
to leisure or "personal" reading with "social" reading in the middle. Utilitarian 
reading is seen as being externally motivated and includes such materials as 
workbooks, texts, manuals, reference books, and home how-to-do-it books. 
Personal reading, on the other hand, is intrinsically motivated. It includes ro- 
mances, mysteries, and detectVe stories: books persons tend to read once. In 
contrast to utilitarian books, which are bought and kept for reference, books for 
personal reading are borrowed from a friend, library, or purchased as pa- 
perbacks. The reading of such books is strictly for leisure and tends to reinforce 
one's attitudes and beliefs. In contrast social reading is status confernng. Such 
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books may be read and reread and are thought to lead to self-improvement. They 
include "good" fiction and non-fiction, most recommended in reviews by opinion 
leaders. Research needs to examine adult groups to determine profiles of moti- 
vation for reading. Such information is largely unavailable about adult readers 
even though its importance in the light of irwreasing adult literacy demands is 
obvious. 

I u Burmeister (1 978) outlines a second group oi' reasons people may choose to 
read besed on the work of Waoies. These reasons ir clude reading (a) for the 
instrumental effect or, in olher words, to achieve a goal; (b) for the prestige effect; 
(c) to reinforce an attitude; (d) for the vicarious esthetic experience; or (e) for 
respite (p. 66-69). Models such as Burmeister's or that of Mi*nn-Burgoyne 
suggest new ways of comparing the reading habits of various adult groups and of 
looking for changes in these habits over periods of time. Answers can be 
suggested to whether different adult groups read and model reading with differ- 
ent motivations. 

Results from the recent Yankelovich et al. study (1978) suggest that perceptions 
of reading as a leisure activity predominate over work/school reading. These 
researchers found virtually all readers claim to engage in some type of leisure 
reading. Work or school-related reading nearly always occurred in combination 
with leisure reading. Almost no one claimed to read for work or school only. 

Within the category of "readers," Yankelovich et al. found important differences 
between book readers and non-book readers with respect to key motivations for 
reading. While many book readers read for general kt^owiedge, a pleasure 
orientation was found to be the key reading motivation of book readers. Non-book 
readers, defined as tfiose who had not read a book in the past six months, did not 
share in the pleasure motivation. Their primary orientation for reading was to 
acquire general knowledge. Other findings also underscored the importance of 
book reading and more sustained reading in general. Women (who were more 
prone to be book readers than men) primarily mentioned "pleasure" as the mam 
reason for reading, while men were relatively more interested in general or 
specific knowledge. Consistently heavy readers were most often motivated by 
pleasure. In contrast, general knowledge was the primary reading motivation of 
those who claimed to be reading lesser amounts as time progressed. 

Role of Attitude and Modeling 

The reading habits of adults may affect children. This possibility was raised by 
Fisher in a 1 962 article summarizing previous research on the volume, interests, 
and tastes of adult readers. He stated, "In light of. . . the findings of innumerable 
research projects it would appear more profitable for those interested in 'Why 
Johnny Can't Read,' to begin concerning themselves with 'Why Daddy Doesnt 
Read'" Hanson (1969) found, indeed, parental reading habits were a greater 
predictor than socioeconomic status of children's success with reading in school. 
A study of low-income families' reading habits and their effect on children s 
reading progress found that reading in the home correlated positively with less 
TV watched, increased library usage, and greater ownership of books (Lamme & 
Olstead. 1977). 
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Smith. Smith, and MikulocRy (1978) suggest a vicious circle may exist. A student 
wNh poor reading modeis (parents, older siblings) tends \t> read less well than 
other students. Extra help received by such a student often does not include work 
either on his or her reading habits end attitudes or on his or her readi ng skills. This 
^udent frequently leaves school with negative reading attitudes and habits that 
influence younger siblings and the next generation (see Rgure 1). The authors 
state, "More emphasis on reading scores cannot break this cycle, but emphasis 
on ability and on reading attitudes and habits might be able to do it" (p. 77). 
Presently, however, little is known about adults' attitudes toward reading or how 
these attitudes might be improved to provide better models for children and thus 
break this cycle. 
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Figure 1. A vicious circle: Nonreaders produce nonreaders. 

Encouraging new methods for measuring attitude are making research in the 
measurement of reading attitudes and motivations more feasible. Hoviand and 
Rosenberg in Attitude Organization and Change (1960), after analyzing re- 
search which attempts to chart attitudes, suggest attitudes have three basic 
components — cognitive, affective^ and behavioral. Adequate attitude measure- 
ment must attempt to tap each component. While Hoviand and Rosenberg 




(1960) attempted to define the components of attitude, Krathwohl, Bloom, and 
Masia (1964) developed a classification of attitude development based on the 
most thorough existing examination of relevant educational/psychological litera- 
ture and research. Krathwohl's taxonomic classification postulates a hierarchical 
series of stages or an attitude continuum through which individuals pass in tho 
development of their attitudes. 

Taking into account the Hovland-Rosenberg tri-component model of attitude and 
the stages of Krathwohl's Taxonomy of the Affective Domain, Mikulecl<y (1976) 
designed and validated the Mikulecky Behavioral Reading Attitude Measure 
(MBRAM) appropriate for use with mature readers. A pool of 40 items, each of 
which was designed to reflect a specific Krathwohl sub-stage, and the compo- 
nents V ' the Hovland-Rosenberg model, was reduced to 20 items after consider- 
ing the evaluations of a panel of judges familiar with Krathwohl's taxonomy and 
after an item analysis that eliminated all items that correlated at r=.600 or less 
with the sum of items reflecting the Krathwohl stage appropriate to each item. The 
measure established concurrent validity with existing formal attitude measures 
and correlated more highly than other measures with several informal indicators 
of reading attitude. Test-retest reliability was established at .91 . In addition, the 
scale established empirically the hierarchical validity of Krathwohl's stages. The 
MBRAM was administered and normed on 1 ,750 subjects ranging from seventh 
grade through college-adult. 

Job-Reiated Reading 

Most research into adult reading habits has not examined the amount of joh- 
related reading per se. Sharon (1 973) is an exception ; he reported a median of 61 
minutes spent per day on job*related reading. Comparisons of total reading time 
from Sharon's study to those of Parsons (1 923) or Gray and Munroe (1 930) seem 
to suggest that the amount of reading by adults has increased. One might 
speculate that greater job reading demands have caused this increase. 

Nor have studies of functional literacy provided much information about job 
reading habits and demands. Such studies have traditionally focused on mini- 
mum reading requirements for jobs. They usually ignore amounts of job-related 
reading, the extent to which one consults books about problems on the job. or 
comfort with job-related reading demands. Weber (1975), in contrast, has argued 
that reading demands of jobs have not increased but are being used as an 
excuse to keep blacks from being hired. What is needed is research to determine 
the real relationship between literacy competence and literacy demands at levels 
above the minimum. 

Sticht (1975) has begun to develop better methods of defining job literacy. 
However, his wori< has been limited to military settings and needs to be trans- 
ferred and compared to civilian populations and to occupations that represent a 
wider variety of social levels. In summary, research in the areas of both adult 
reading habits and functional literacy has had little if anything to say about 
job-related reading above minimum levels. What is needed is knowledge about 
adults' actual attitudes and habits toward job-related reading and a clearer 
understanding of the real reading demands of various occupations. 
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Conclusion 

Over the past 50 years there seem to have been some important changes in adult 
reading habits. While the reading ability of the nation's population seems to be on 
the rise, several studies have resulted in conflicting interpretations of adult 
literacy levels and reading habits in everyday life. Amounts of total reading per 
day seem to be increasing with the gap between the amounts done by men and 
women perhaps decreasing. Education rather than income has repeatedly been 
shown to be the best indicator of adult reading habits. Gray and Rogers have 
called the research in the area of adult reading habits fragmentary and have 
hypothesized that social role is the main determiner of adult reading haoits. 

Reading studies have found modeling to be an important factor in the develop* 
ment of children's reading habits. Such results suggest the heightened impor- 
tance of adult readifig attitudes and motivations in relation to social status and 
role. 

Possible increases in job reading, suggested by increases in overall daily 
amounts of reading, make urgent the need for further knowledge on the exact 
status of job reading demands and distributions. In the past, studies of adult 
reading habits have dealt little, if at all, with job reading. Research in.the area of 
functk)nal literacy, to date, also has provided little insight. Needed is knowledge 
about job reading habits and demands above minimum levels. 



Method 

Target city for this study was Anderson, i.^diana. The 1970 Census Bureau 
information on Anderson's distribution of race, income, and education closely 
approximates national distrit?utions of these variables. For example, in 1970 
blacks composed 11.2% of the U.S. population and 9.4% of the Anderson 
population. The national percentage of those who had completed four years of 
college was 10.7%; the Anderson percentage, 7.3% This information plus An- 
derson's balance of industry, service occupations, institutions of higher educa- 
tion, and participation in "typical" American phenomena (labor disputes, 
teacher/school board conflicts, suburban/urban governmental concerns) iden- 
tified the city as representative of the nation. More detailed census information is 
available in Appendix C. 

Sampling Technique and Population 

Four hundred and fifty survey participants were chosen through a standardized 
sampling technique developed for research in the social sciences and used 
extensively by the broadcasting industry to ensure random telephone survey 
samples {Baldwin, Greenberg. Reeves, Thornton. & Wakshlag, 1975). Brief'y. 
this sampling technique involved collecting copies of all telephone books from the 
community. In Anderson this included use of both the Anderson City Directory 
and the Anderson College Dire'^Aory, First the number of pages of listings was 
determined and multiplied by the number of columns per page to find the total 
number of columns. The total number of columns was then divided by the desired 
sample size to determine what is called the "skip interval." The column with which 



to start was deterrrtined by drawing a number out of a hat; after this, c^very nth 
number of very nth column, determined by the skip interval, was selected. To 
determine which number in the nth coltjmn was selected, the length of the column 
was measured. For each inch of the column's length, a number was placed in a 
hat. A number was then drawn, for example 2 inches. Now in every nth column 
determined by the skip interval it was the name 2 inches down that was seleciod 
each time. If the name so identified was a business, one selected the first 
residential listing that followed and recorded it. 

Following the generation of names of possible survey respondents, a maximum 
of five attempts were made to interview an adult. 1 8 or more years of age. residing 
at each address/phone number on the list. All initial calls were made between the 
hours of 4 p.m. and 10 p.m. If no contact was made on the first attempt, each of 
the four succeeding attempts were made at different times and on different days 
of the week. If no contact was made after five attempts, the residence was 
dropped from the study. Names were also dropped if telephone lines had been 
disconnected and new numbers were not available or if callers refused to partici- 
pate in the survey. 

Of the original list of 450 names. 284 persons (63%) actually completed the 
survey. For telephone research, this is considered a respectable rate of return. 
Reasons given by the 166 persons notcompleting the survey from most frequent 
to least frequent were refusal tc participate /64%). telephone number discon- 
nected (14%). no contact made (13%). telephone number changed (5%). and no 
adult available (2%). and other (2%). 

Telephone Survey Design 

The telephone survey (Appendix D) was pilot tested in Bloomington, Indiana, 
using the subject compilation procedure outlined above. One hundred telephone 
numbers were selected and called. Forty-seven persons actually completed the 
pibt survey. In the pilot study most items, other than the Mikulecky Behavioral 
Reading Attitude Measure (Mikulecky. 1 976) allowed for open-ended responses. 
Results from the piiot study allowed the researchers to generate typical item foils 
on reading motivation, materials, etc. for items on the final survey form. For 
example, the foils "from advertisements, from suggestions of friends or relatives, 
from libraries, from browsing books, from teachers, from other sources" were 
developed from pilot study responses to the open-ended statement. 'The ways I 
find out about new things to read are. . . Also as a result of the pilot study, items 
that demonstrated low discrimination ability were dropped. 

All phone interviewers were trained and monitored during both the pilot and final 
studies. Interviews were to be cordial but not too friendly. Subjects began the 
survey immediately after cursory explanation of purpose. Completion of the 
telephone interview, on the average, took 15 to 20 minutes. 

Items 1-20 of the final telephone survey consisted of the Mikulecky Behavioral 
Reading Attitude Measure. Items 21-39 dealt with the areas of reading motiva- 
tion, reading interests, reading material choice, and material source. Items 40-44 
were designed to gather demographic information. Finally, items 45 and 46 
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solicited self-assessed daily reading time on the job and self-assessed total 
reading time during the day. 

Survey items were designed so that individual items could be later combined to 
construct the following variables: 

1 . Variety of motivation— constiucted from items 26-30 which measured the five 
most typical motivations for reading. If a person responded to one of these five 
items with a rating of 1. 2. or 3. indicating the motivation is "unlike me," no 
point was awarded. If a person rated an item with a 4 or 5, the subject was 
given 1 point. Thus a person with many reasons for reading could score as 
high as five points. 

2. Intensity of motivation— constructed from a person's responses to questions 
26-30. The response ratings a person gave to each of these items were 
summed to provide an index of total intensity of motivation. Thus a person 
could have an intensity of motivation as low as 5 or as high as 25. 

3. Self-perceived reading ability— constructed by summing a person's response 
ratings to questions 25, 38, and 39 which survey one's overall perception of 
his or her ov/n reading ability, comprehension, and rate. A person with a low 
self -perceived reading ability could core as low as 3; a person with a high 
self-perceived reading ability could score up to 15. 

4. Attitude toward reading— constructed by summing p. person's response rat- 
ings or, the 20 items of the Mikulecky Benaviorai Pleading Attitude Measure. 
Thus a person with an extremely poor attitude toward reading might score as 
low as 20 while a person with a very positive attitude toward reading might 
score as high as 100. (See Appendix B.) 

In addition, the survey attempted to ascertain indicative information about the 
extent of discomfort with job-related reading, the extent to which reading was 
used to solve job problems, anc' the extent to which previous education was 
perceived as being valuable for current work. Sticht (1975) has examined these 
relationships to some depth with selected armed services personnel in lower 
level jobs. Items 22-24 of the survey provide indicative information about these 
topics among a cross-sectiort of civilian adults. 

Items 26-30. which survey motivations for reading, have already.been mentioned 
above. These items were developed, in part, to correspond to motivations for 
reading described in a "Sociological Model for the Study of Book Reading " (see 
Appendix A) developed by Mann and Burgoyne (1969). Their model suggests 
reading motivations are primarily utilitarian, social, or personal. Items 26-30 were 
designed to compile motivations from the Mann-Burgoyne model and most 
frequent other motivations derived from the pilot study. In addition the Mann- 
Burgoyne model postulates a variety of types of reading material and sources for 
obtaining reading material that theoretically fluctuate depending on the socio- 
economic status and education of the reader. Items 32-37 survey readers' first 
and second most frequent choices of reading materials, sources for obtaining 
reading materials, and sources of help for reading difficulties. 



In summary then. 450 adult subjects were randomly selected from a demo- 
graphically representative midwestern city to participate in a telephone survey of 
adult reading habits and motivations. Standardized survey techniques enabled 
the researchers to complete survey interviews with 284 (S3%) of the original 
randomly selected sample. These individuals, during a 15-minute telephone 
survey, responded to items designed to tap general attitude toward reading, 
factors related to job reading, motivations for reading, sources of reading material 
and reading aid, self-perceived reading ability, and time spent reading daily both 
on and off the job. In addition information on respondents' sex, race, education, 
income, and employment status were gathered for later demographic analysis of 
data. 

Procedure and Data Analysis 

Statistical analysis of the data generated by this survey was performed in three 
stages. A preliminary stage was to break down the data into its basic distribu- 
tional characteristics. This first stage provided not only descriptive statistics for 
each item in the form of central tendency (mean, standard deviation, etc.) but also 
provided a base from which to confirm the random sampling. Each subject was 
asked to provide information on the demographic variables of sex, race, family 
income level, amount of education completed, and work status. Using a FRE- 
QUENCIES sub-program from the Statistical Program for the Social Sciences 
(Nie, Hull, Jenkins, Steinbrenner. & Bent. 1975). the subject population was 
analyzed by percentage frequencies for each sub-group of the demographics. 
Results were corripared (see Part 1 in ResuiiS section) with existing census 
results from the 1970 U.S., Indiana, and Anderson populations to establish the 
representative nature of the sample population. 

The second stage of data analysis was to examine by the demographic variables 
the variance of all survey items assessing reading habit, ability, interest, attitude, 
and all the items assessing job reading and job satisfaction. Analysis of variance 
(ANOVA) was performed to discover significant (p<.05) F ratios for the various 
demographic sub-groups on these target variables. When significant F ratios 
were identified using a one way analysis of variance, the independent variables 
were further examined using posf/7oc Scheff6 pair-wise comparisons (p<.05) to 
ddtermine which sub-group mean contributed to the significance (see Part 2 in 
Results section). 

A third stage of data analysis examined specific questions arising from the 
analysis of the second stage. Examples of such specific questions were: What 
significant differences emerge in adult reading habits among groups of different 
employment status? When women's reading habits are examined by employ- 
ment status do any significant differences emerge? Again ANOVA was per- 
formed with subsequent posf hoc Scheff6 pair-wise comparisons. In addition, 
multiple linear regression techniques were used in an attempt to identify, in an 
inferentiai sense, what contributed to or shared significant variance with the 
variables of reading attitude and habit. This statistical technique provided an 
examination of the effects of the various demographic and motivational variables 
on the dependent variables of attitude toward reading, intensity of motivation tor 
reading, total reading time, job reading time, and free reading time. Furthermore, 
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this technique indicated the reliitive magnitude of each independent variable as it 
"explained" the variance it shared with the dependent variable. To compute the 
above analysis (see Part 3 in. Results section) a one way analysis of variance 
procedure and regression procedure were employed. 



Results 

The report of survey results is divided into three parts. Part 1 highlights survey 
results by demographic variables. Percentages of survey respondents by sex, 
race, education, family income, and employrr.ent status are given and compared 
to 1 970 census information for the United States, Indiana, and Anderson. Part 2 
reports specific analysis of particular survey Items plus results of the constructed 
variables of attitude toward reading (MBRAM score), variety of motivations, 
intensity of motivation, and self-perceived reading ability. Additionally the analy- 
sis of amount of job reading, total reading, and free reading is given. Part 3 
reports the analysis of specific further questions that arose from the analysis 
completed in Part 2. 

Part 1. Highllghta of Survey Results by Demographic Variables 
Demographic variables by sex. (Table 1 on p. 63) There were more female 
(58%) than male (42%) respondents to the survey. Compared with 1970 U.S., 
Indiana, and Anderson census data, the percentage of male respondents was six 
to seven percentage points lower than national, state, or city norms, and the 
percentage of females was five to six percentage points higher. The number of 
male and female respondents with family incomes of $10,000-$20,000 per year 
was neariy the same (20%) and above $20,000 per year was neariy the same 
(15%). A large proportion of the males in the survey were employed full time 
(75%). The women were split about equally between those who wori<ed full time 
(31%) and those who wori<ed as housewives (31%). The remaining women 
worked part time, were students, retired, or unemployed. Though the male/ 
female percentage split is slightly skewed toward females, both groups accu- 
rately reflect the larger population on most of these demographic variables. 

Demographic variables by race. (Table 2 on p. 64) Of the survey respondents 
92.3% (n=262) were white and 7.0% (n=20) were black. These proportions 
closely match Indiana census figures on race which were 93. i% white and 6.9% 
black in 1970. Survey figures also were close to 1970 national figures (88.8% 
white; 11.2% black) and Anderson figures (90.6% white; 9.4% black). Of the 
white respondents 87% had received high school diplomas and 55% had ob- 
tained some post-high school education. Neariy 23% had been graduated from 
college and 8% had pursued graduate work. In comparison, 70% of black 
respondents had received high school diplomas. Correspondingly, 55% of blacks 
also had received post-high school training, but only 15% had received college 
degrees, and 5% had done graduate work. The greatest number of both whites 
(39%) and blacks (45%) reported family incomes between $10,000-$20,000 per 
year. For whites, 32% of the families earned more than $20,000 yeariy, while 
15% of black families earned in that range. Of white respondents, 49% were 
employed full time while 60% of black respondents were employed full time. This 
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is explained in part by the fact that 18% of white women ciaimed to be full-time 
housewives while only 10% of black women were housewives. 



lographlc varlabiM by •ducatlon. (Table 3 on p. 65) Of the survey re- 
spondents, 85.6% had received high school diplomas or sorne post-high school 
training. Of these 22.6% also had completed at least four years of college. Both 
these sets of figures are higher than national, state, or Anderson 1970 census 
information. For example, according to the 1970 national census data, 52.3% of 
the U.S. population 25 years of age and older had completed fou'' years of high 
school and only 1 0.7% had completed four years of college. Only part of this gap 
in percentages can be explained by the general increase in education level of the 
population since 1 970. In terms of income and education the most typical cate- 
gory of survey respondents (15%) had some post-high school training but less 
than a foiir-year college education and earned between $10,OO0-$20,00U per 
year. The second most typical category of respondents (13%) stopped with high 
school educations and earned between $10,000-$20,000 per year. In ternis of 
emptoyment and education the most typical respondents (16%) had some 
post-high school training short of a college degree and were employed full time. 
The second most typical category (15%) possessed only high school diplomas 
and worked full time. 

Demographic variables by Income. (Table 4 on p. 66) Family incomes of 
between $10,000-$20,000 per year v re most common (39%). A population 
breakdown by other income categories revealed 4.6% of the respondents' 
families were earning less than $3,000 per year; 6.0% earning $3,000-$5,000 per 
year; 1 3.8% eaming between $5.000-$1 0,000 per year; and 30.2% over $20,000 
per year. It is difficult to compare these percentages to the 1970 U.S., Indiana, 
and Anderson census figures on income because of differences in data gathering 
techniques related to income. While it would seem that survey respondents 
^ earned higher Incomes than typical In 1 970, this finding is not unusual consider- 
ing the roughly 54% total inflation rate between 1971 and 1977. 

Demographic varfabiea by employment status. (Table 5 on p. 67) Most male 
survey respondents (75%) worked full time. About an equal number of women 
(31%) worked full time or were employed as housewives (31%). The largest 
percentage of both whites (49%) and blacks (60%) were employed full time. The 
most typical educational level of those who worked full time was some post-high 
school but not college education (33%) followed closely by high school educa- 
tions only (30%). High school educations also lypified those employed part time, 
housewives, arid ^hose who were unemployed. The largest group of retired 
persons had less than high school education. Those respondents who worked 
full time most typically reported family incomes between $10,000-$20,000 per 
year (44%) followed closely by those earning more than $20,000 per year (38%). 

Part 2. Selected Item Examination 

An analysis of variance by sex, race, education, family income, and employment 
status was completed for all sun/ey items having equal interval scales and for the 
constructed variables of attitude toward reading (MBRAM score), variety of 
motivations, intensity of motivation, self-perceived reading ability, amount of 
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job-related reading, total reading, and free reading. When appropriate, posf rtoc 
tests of significance (p<.05) between groups were made. For those Items not 
having equal Interval scales, percent of those selecting each possible item 
response is reported. When it vias thought the full-time student group might be 
confounding results for particular demographic variables, this group was re- 
moved, e-^d a second analysis of variance withposf hoc Scheff6 tests of pair- 
wise Gumparisons between groups was completed. 

It0m 21— Reading a grwt deal about tome topics. (Table 6 on p. 68) Re- 
spondents were asked If they redd a great deal about some topics when they 
were young. No significant differences were found in respondents' -answers 
based on sex. race, education, family income, or employment. Mean responses 
for all groups leaned toward the "like me" pole of a five-point "unlike me" to "like 
me" scale. 

Item 22-Reading demands of one's job. (Table 7 on p. 69) When persons 
were asked if the reading demands of their jobs made them feel uncomfortable 
(housewives were asked whether household responsibilities requiring reading 
made them feel urxjomfortable), there were no significant differences between 
respondents' answers based on sex or income. Most persons answered either 
• "very unlike me" (1 on the scale) or "unlike me" (2 on the scale). However, 
differences at the p< .001 level were found based on race. Blacks felt significantly 
more uncomfortable about reading demands on the job than did whites. 

Additional significant differences at the p<.05 level were found between groups 
based on schooling. Those persons having less than a high school education 
were most uncomfortable about job-related reading (mean 2.25). Interestingly, 
persons with high school diplomas and those who had pursued graduate (post- 
baccalaureate) wori< felt equally comfortable with their job-related reading de- 
mands (mean 1.59). College graduates, who had stopped with their bachelor 
degrees, were somewhat less comfortable (mean 1 .64). Respondents with 
post-high school educations but no college degrees were even less comfortable 
(mean 1 .78). In a follow-up analysis of the survey data, full-time students were 
removed from the respondent pool to avoid their possible skewing effect. After 
this was done, analysis of variance and later posf hoc Scheff6 tests (p<.05) 
revealed respondents with less than high school educations to be more uncom- 
fortable with job reading demands than were college students with no graduate 
training. 

By occupation, full-time students felt least comfortable about reading demands. 
They were followed by the full-time employed. Those who were en^ ioyed part 
time or- who were unemployed felt the most comfort in relation to reading de- 
mands of their jobs or job-like tasks. While significant differences did exist 
(p< .01 ) between groups o" «^ome demographic variables, one should remember 
that no groups indicated severe difficulty with job-related reading. 

Item 23— Going to books or manuals for information about problems on the 
jot. (Table 8 on p.70) in relation to this item the mean scores of all groups except 
those with less than a high school education were between 3.0 and 4.0 on a 
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five-point Likert-type scale. Interestingly no significant differences were found for 
the aamographic variables of race, education, family income, or employment 
status. Sex was the only demographic variable for which significant difference 
(p<.05J^was found. Men reported going to books or manuals for information 
about problems on the job more than women did. When the student group was 
removed from the respondent pool and post hoc Scheff6 tests of the pair-wise 
comparison between the sexes wefe completed, this difference remained signifi- 
cant (p<.05). 

Non-parametric Spearman's rho correlation was computed between the vari- 
ables "going to books for information" about problems on the job and "comfort 
with reading demands of one's job." The correlation was only -.043 which 
suggests virtually no relationship between these two variables. 

Item 24— Value of »chool learning to one's.Aork and life. (Table 9 on p. 71) 
When asked how valuable what one iearripd in school has beert to one's work 
and in one's life, no significant differences (p<.05) among respondents were 
found based on sex, race, education, income, and employment status: Mean 
responses again leaned toward the "like me" pole of a five-point scale, usually 
between three and four points. Differences revealed slight statistical significance 
(p<.10). between groups based on sex, however, with women finding their 
schoolirig slightly more valuable, and between groups based on employment 
status with those retired or working as housewives being most satisfied with the 
usefulness of their schooling. Those facing direct educational demands on the 
job or in school were leos satisfied thar. those with fewer imposed educational 
demands. 

' . Item 25— Ai a reader, you consider yourself (Table 1 0 on p. 72) In thiv 

item related to self-perceived reading ability, significant differences were founc 
among groups based on education level (p< .001 ). A small increase in the mean 
score was typical ror each educational level achieved. It shouJd be noted, how- 
ever, that even the mean score of those having less than a high school education 
was "average." Only those who had pursued graduate (post-baccalaureate) 
work had a mean §core of "above average." 

When the student group was removed and analysis of variance with post hoc 
Scheff6 tests performed, the analysis revealed that those With high school 
educations or less felt less confident about their abilities as readers than those 
with college diplomas or graduate work (p<.05). 

Item 26— You read to find out how to get something done. (Tab^e 1 1 on p. 73) 
Sex was the only demographic variable for which significant differences (p< .05) 
were found on this item. Males reported doing reading significantly more often 
than females-did to find out how to get romething done. Even when the student 
gt:oup was removed and analysis of variance with post hoc Scheff6 tests of 
pair-wise comparisons Qompletecf men read significantly more often than women 
to find out how to get something done (p<.05). 

) 

Item 27— You read to keep up with what's going on. (Table 1 2 on p 74) No 
• significant differences were found between or among groups on any demo- 
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graphic variable for this item. The mean scores of aii groups tended toward the 
"like me'* side of a five-point Ukert scaie. 

ttem 2fr— You read to discusa what you have read with friends. (Table 13 
onp.75)Sex was the only demographic variable for which significant differences 
were found on this item (p<.01 ). Women read significantly more often to discuss 
with others than did men. Men apparently discuss less what they have read with 
others and are less frequently motivated to read for this reason than are worm^n. 
This finding remained the same when the student group was removed and 
anaiy '.s of variance with post hoc Scheff6 tests of pair-wise comparisons be- 
t)^een the two groups were completed (p<.05). 

Item 29— You read for relaxation and personal enjoyment. (Table) 4 on p.76) 
Interestingly, there were no significant differences Detween or among groups 
based on race, education, or income for this item. Significant differences were 
found at the p<.001 level for the variables of sex and employment status. Female 
respondents reported reading significantly more often for relaxation and enjoy- 
ment than male respondents. This difference existed even when the student 
group was removed and analysis of variance with post hoc Scheffd tests of 
pair-wise comparisons were completed (p<.05). In terms of employment status, 
those who were housewives, or retired reported reading the most for relaxation 
and enjoyment. They were followed in descending order by part-time workers 
and the unemployed. Full-time workers and students read least for personal 
enjoyment. 

Item 30— You read to study for personal and occupational advancement. 

(Table 15 on p. 77) Significant differences were found on this item for the 
variables of education (p<.01) and employment status (p<.001). Those who had 
completed some post-high school education, but not college, reported reading 
the most for personal and occupational advancement. This group was followed 
by the college and graduate-work groups whose mean scores differed from each 
other by only .01 of a point. Interestingly, while those with less than a high school 
education read little for advancement, the group who had high school educations 
read the least for personal and occupational advancement. When students were 
removed, analysis of variance with posf hoc Scheff6 tests of pair-wise compari- 
sons revealed that those respondents who were high school graduates read 
significantly less for personal or occupational advancement than those with sonr>e 
post-high school education (p<.05). 

Based on employment status it was the students who reported reading most for 
personal and occupational advancement, as one might expect. Those who 
wori<ed part time had the second highest mean score followed sequentially by 
full-time wori<ers and housewives. Apparently those who read most for personal 
and occupational advancement are those who perceived that they had the most 
to gain from reading. While the retired^ead little for personal and occupational 
advancement, it was the unemployed who reported reading the least for this 
reason. Unemployed persons seemed not to view reading as a means to em- 
ployment. One also should note that no significant differences (p<.w5) were 
found on this item according to sex, race, and family income. 
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tttm 31— TtHi main typtt of rMdIng I do are (first choice). . . .(Table 1 6 on p. 
78) The most trequenl first choice for main types of reading among survey 
respondents was about equally divided among magazine, newspaper, and light 
book reading with a few noted exceptions. The largest number of males (25%) 
reported job-related reading as the main type of reading they did with magazine 
reading being the second most frequent first choice. Women on the other hand, 
more rarely reported job-related reading as their main type (6%). They most 
frequently selected newspapers (28%) or light books (27%). While magazines, 
newspapers, and light books were nrK)st frequently main types of reading, job- 
related reading rose with educational level, family income, and employment 
status. In relation to race the majority of first choices for both whites and blacks, in 
order of preference, were newspapers and magazines. 

Itein32— The main typaa of reading I do art (second choice). . . . (Table 1 7 
on p.79)To more thoroughly ascertain reading preferences, respondents were 
asked to indicate both a first choice and a second choice. Survey respondents' 
most frequent second choice for main types of reading material was again 
divided about equally among magazines, newspapers, and light book reading. 
Male responses on the secorKj choices were more similar to female answers, 
Indicating that magazine, newspaper, and light book reading were popular sec- 
ond choices for men after job-related reading. As a second choice, job-related 
reading declined with higher levels of schooling, family income, and employment 
status Indicating that while job-related reading may have been an important first 
choice, newspaper, magazine, and light book reading were strong second 
choices. The majority of second choices for both whites and blacks were, i n order 
of preference, magazines and newspapers. 

Item 33— The way I get most of my reading materials la (first choice) 

(Table 18 on p.80) Regardless of which demographic variable was used, survey 
respondentsjndicated that stores were their primary way of getting reading 
material. In most instances subscriptions or book clubs were the second most 
frequent first choice. Two exceptions were noted. For respondents reporting 
family incomes over $20,000 per year, the largest number (43%) reported getting 
most of their reading n»#terial from subscriptions or book clubs, while stores were 
their second most frequent thoice (31%). Student choices for the primary source 
of reading material^were divided equally between libraries and stores. 

Item 34— The way I gat moat of my^adlng material Is (second choice) — 

(Table 19 on p. 81) Results from respondents' indication of second choices for 
obtaining reading materials seemed to further substantiate results from Item 33 
above. Again, regardless of which demcgraphic variable was used, stores ^nd 
sui^riptions or book clubs were the most popular sources of reading ,Tiaterials. 

lt«m 35—The ways I And out alK^t new thlnji^Io read are (first choice). . . . 

(Table 20 on p.82)Suggestjonsfrom others asawaytofind out ibout new things 
to read was the first choice of the largest number of respondents regardless of^ 
which dennographic variable was used. The second most^Wjuent choice was to 
find out about new reading Materials through advertising. The third most frequent 
choice was browsing. This finding remained true across most demographic 
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variables. Clearly libraries and teachers were not the first ways respondents 
found out ebout new materials to read. In fact only 3% of the respondents said 
they found out about new reading materials from libraries. 

Item 36— The ways I find out about new things to read are (second 

choice) (Table 21 on p. 83) Across most demographic groups, respondents' 

choices for the second most frequent way to find new materials to read were 
divided rather evenly among advertisements, suggestions, and browsing. Again 
libraries and teachers were last in the second chotces given by respondents as 
ways to find out about new materials to read. Only 6% of the respondents 
selected teachers as their second way of finding out about new things to read. 

Item 37— If I had trouble reading, I would go first for help to — (Table 22 
on p.84)When asked where they would first go for help if they had trouble reading, 
the largest group of men (24%) reported "no one." In contrast, the largest number 
of women (22%) reported they would go to a school, followed closely by 21% of 
the women who said they would go to a doctor. Whites most frequently would 
seek help from a school (21%) then from a doctor (20%). An additional 20% 
reported they would seek help from no one. Nearly equal percentages (25%) of 
blacks reported that they would seek out a teacher or friend/relative followed 
closely by going to a school (20%). Interestingly no blacks reported they would 
seek out a doctor If they were having trouble reading. Persons who had com- 
pleted Qollege or graduate work reported that they would most frequently see a 
doctor if they were having trouble with reading (43% and 36%^ respectively). 
Those with less than a high school education reported most often (26%) that they 
would seek help from a teacher. For the itKome groups earning less than 
$10,000 yearly, no clear preference for source of reading help emerged. Those 
with family incomes of between $1 0,000-$20.000 per year most frequently chose 
"no one" (21%) followed by "a school ' (20%). Respondents earning more than 
$20,000 per year reported most often that they would seek help from a school 
(28%) or a doctor (24%). In terms of employment, those working full time said 
they would seek help from a school (24%), a doctor (19%). or no one (19%). 
Although percentages varied for the unemployed, retired, and housewives, the 
item choices of school, doctor, and no one received about equally divided 
percentages. 

Item 38— Compared to others your age, your underatanding of things you 

read Is (Table 23 on p. 85) The mean scores for all groups on this item fell 

between "average" to "about average." All groups felt their understanding of 
what they read was at least average compared with ^hers their same age. As 
one might expect, beyond this general finding, there were significant differences 
among groups based on education (p< .001 ). With each higher educational level 
achieved respondents felt more confident about their reading ability compared 
with others their same age. The student group was removed and analysis of 
variance with post hoc Scheff6 tests of pair-wise comparisons were completed. 
Results revealed that those who did not complete high school, as well as those 
who ended their formal education with their high school graduation, were signifi- 
cantly less confident of their reading comprehension than those with more 
education (p<.05). Differences between the respondents based on sex were 
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significant to a low degr t .p<.10). Men felt slightly more confident about their 
level of understanding compared with others their age than did women. 



Item 39~Compar9d to other p.3opl« your age, your rate or tpoMl of reading 

la (Table 24 on p. 86) Significant differences between respondents' answers 

to this item were found for all demographic variables but employment status. As 
might be expected, differences based on education were most significant 
(p<.001). Respondents felt iocrea .ingiy confident about their reading rates 
compared to others their age with each educational level achieved. When the 
student group was removed and analysis of variance with posf^oc Scheffd tests 
of pair-wise ccmparisons completed, resutts showed that those with less than 
high school euucations felt significantly less self-assured of their reading rate 
than did those with post-high school, college, or graduate educations (p<.05). 

Differences significant at the p<.05 level were found for the variable of sex. 
Women feft more confident about their reading rate compared to others their 
same age than did men. However, when students were removed from the 
respondent pool, analysis of variance revealed no significant differences in rate 
between sexes. 

Variety of motivation. (Table 25 on p.87)The variable variety of motivation was 
constructed from items 26-30 which measured the five most typical motivations 
for reading. A previous pilot study had established these motivations as (a) to find 
out how to get something done, (b) to keep up with what's going on. (c) to discuss 
what one has read with friends, (d) to relax and attain personal enjoyment, and (e) 
to study for personal or occupational advancement. Survey respondents who 
indicated that a particular motivation for reading accurately described them 
(scores of 3 to 5 on a five-point scale) received 1 point for that particular 
motivation for reading. Those who indicated that a motivation did not describe 
them (score of 1 or 2 on a five-point scale) received 0 points. The variable 'Variety 
of motivation" was constructed by summing the total number of reading motiva- 
tions credited to a respondent. Thus scores could range from 0, no motivations 
for readlflo, to 5, a very wide variety of motivations. Significant differences 
(p<.05)we?hJound between men and women, with women having the greater 
variety of motivations for reading. No significant differences in vai iety of motiva- 
tions were found for the variables of race. ed»ication, family income, or employ- 
ment status, 

Intenalty ot motivation. (Table 26 on p. 88) The variable "intensity of motiva- 
tion" was constructed by summing the response ratings a person gave to items 
26-30. Scores could range from a very low intensity of motivation (5 points) to a 
high intensity of motivation (25 points). No significa t differences of motivation 
intensity were found in relation to any of the demoyraphic variables. Only the 
difference in intensity of motivation scores t)etween men and women showed any 
slight degree of statistical significance (P<.10) with women's scores being 
higher. 

Self-perceived reading ability. (Table 27 on p. 89) Self-pprceived reading 
ability was constructed by summing a person's responses to \y6ros 25, 38. and 39 
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which asked respondents to self-rate general reading ability, reading com- 
prehension, and rate compared with others of the same age. One could score as 
low as 3. indicating a poor self- perceived reading ability to as high as 15. 
indicating a very high self-perceived reading ability. Significant differences 
(p<,001) were found among respondents of various educational levels. There 
was a steady rise in mean self-perceived reading ability with each educational 
level achieved. When the student group was removed, analysis of variance with 
post hoc Scheff6 tests of pair-wise comparisons of various groups revealed that 
respondents with high school educations or less indicated significantly less 
conlfidence in their self-perceived reading ability than those respondents with 
some post-high school training, a completed four-year college degree, or gradu- 
ate educations (p<.05). Differences between various Income groups on self- 
perceived reading ability were also significant (p<.05). These differences were 
largely due to the high score of the $3.000-$5.000 per year group. When full-time 
students were removed from the pool, no significant differences on self- 
percsived ability remained for any income group. No significant differences in 
self-perceived reading ability were found for the variables of sex. race, or em- 
ployment status. 

Attitude toward reading (MBRAM score). (Table 26 on p. 90) A respondent's 
attitude-toward-reading score was based on the sum of his answers to items 
1-20, the MBRAM instrument (possible socres were a low of 20 and a high of 1 00 
points). Differences between the attitude-toward-reading scores of men and 
women were significant at the p<.001 level, with women having more positive 
attitudes toward reading. Women's attitudes toward reading remained signifi- 
cantly more positive than men's even when the student group was removed and 
an analysis of variance with post ho'c Scheff 6 tests between the two groups was 
completed (p<.05). Differences significant at the p<.05 level were found among 
persons of different educational levels. Mean reading attitude scores rose stead- 
ily with educational level achieved. However, when the student group was 
removed, analysis of variance with post rtoc Scheff6 tests (p<.05) revealed no 
significant reading attitude differonces in pair-wise comparisons of the various 
groups. 

Significant differences {p<.05) were found between persons of various family 
income levels. The mean total attitude score of those with family incomes over 
$20,000 per year was highest. In contrast, the mean total attitude score of those 
with family incomes between $l0,000-$20.000 was lower than that of all other 
groups. As might be expected, when the student group was removed analysis of 
variance revealed no significant differences among various income groups. 

Significant differences (p<.01) were found between persons of various employ- 
ment statuses. Mean total attitude scores were highest fo*- the unemployed, 
followed by part-time workers, and then by housewives. Only the mean total 
attitude score for students was below that of full-time workers. No significant 
differences were found amoFig respondents* total reading attitude scores com- 
pared by race. 

Time spent on iol>-related reading. (Table 29 on p. 91) Item 46 of the survey 
asked respondents to estimate the number of minutes they spent each day doir.y 
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job-related reading. The mean number of minutes reported on Job-related read- 
ing per day was 73; the median. 31 . Analysis of variance gave evidence of 
statistically significant differences (p< .01 ) between and among groups of various 
educational levels. When the student group was removed, analysis of variance 
revealed differences significant at p<.054 Post hoc Scheff6 tests revealed no 
significant differences in pair-wise comparisons of the various groups, however. 
The mean score for number of minutes spent on job-related reading was highest 
for those who had pursued graduate work (1 02 minutes per day). This score was 
followed closely by those with post-high school but not college educations (98 
minutes per day); then, by those with college degrees (70 minutes per day). 
Differences significant at the p< .001 level were found between groups of various 
employment statuses. Students spent the greatest number of minutes per day 
doing job-related reading (mean of 133 minutes per day), followed by those 
working full time (mean of 86 minutes per day), and then by those working part 
time (mean of 79 minutes per day). No significant differences in amount of 
jotvrelated reading were found for the variables of sex, race, or family income 
level. When non-parametric Spearman's rho correlation was computed between 
job-related reading time and comfort with reading demands of one's job, the 
con-elation was only .068. This suggests that there is virtually no relationship 
between these two variables. 

Total time spent reading. (Table 30 on p. 92) When sun/ey respondents were 
asked to estinr ate ti^eir total reading time per day (item 47), the average time was 
158 minutes. Significant differences were found based on educational level 
achieved (p<.01) and employment status (p<.001) for this item. 

Persons having pursued graduate work spent the most time reading per day 
(mean of 203 minutes). Interestingly, respondents who had completed some 
post-high school training but not college were second with a mean total of 184 
minutes. Respondents who had completed college were third with a mean total of 
154 minutes. This is a mean drop of approximately 30 minutes between the 
post-high school and college degree groups. Interestingly, those persons with 
only high school diplomas read on the average about 10 minutes less per day 
than college graduates. Those with less than a high school education reported 
spending 1 1 2 minutes per day reading or, again, about 30 minutes less than high 
school graduates. When the student group was removed, however, and an 
analysis of variance with post hoc Scheff6 tests of pair-wise comparison was 
completed among the various groups, the only significant difference to remain 
was between the less-than-high-school and graduate groups with the less- 
than-high-school group doing significantly less reading per day (p<.05). 

In relation to employment status, respondents who were students had the highest 
mean score (226 minutes) for total reading time per day. Part-time employees, 
who were the second highest group (mean score 174 minutes per day), read 52 
minutes a day less than students. Those emptoyed full time were third (mean 
score of 157 minutes per day) and read 17 minutes a day less thrn part-time 
employees. Full-time employees read only 7 minutes more a da^ than retired 
persons. Housewives and unemployed read the least per day (both mean scores 
of 1 16 minutes). The mean score for both these groups represented about a 
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40-mlnute drop from the total number of minutes spent reading per day by 
fuii-time employees. Significant differences were not found for total reading time 
based on sex, race, or family income. 

Tim« tptnt on frw reading. (Table 31 on p. 93) Free reading time was 
constructed by subtracting time spent on job-related reading from total reading 
time. It should be emphasized that no significant differences on free reading time 
were found for the demographic variable of education. Nor were differences 
found for the variables of race or family income. Significant differences were 
found for the variable of sex (p<.001). Women's mean score for time spent on 
free reading (98 minutes per day) was 25 minutes higher than men's free reading 
time (73 minutes per day). When the student group was removed, the mean 
number of minutes perday for men and women varied by no more than 2 minutes 
from each group's previous mean. When posfrtoc Scheff6 tests were performed 
without the student group, the significant differences (p<.05) remained. 

Significant differences also were found based on employment status (p<.01). 
Retired persons had the highest mean score for free reading (123 minutes per 
day) followed next by the unemployed who spent 7. minutes less a day on free 
reading. Part-time employees (mean score 95 minutes per day) and students 
(mean score 93 minutes per day) spent about equal amounts of time each day on 
free reading. Housewives spent 87 minutes a day on free reading, and full-time 
employees spent the least time (mean score 71 minutes per day); in other words, 
persons employed full fime spent, on the average, 53 minutes less a day on free 
reading than retired persons spent. 

Part 3. Analytit of Specific Quettlons 

After the above item analysis was completed, it was decided to further analyze 
the data in order to answer four more specific questions. These questions related 
to adults' reading attitudes and habits by (a) collapsed family income groups, (b) 
employment status, (c) sex and employment status, and finally (d) multiple 
regression analysis of demographic variables to determine the degree to which 
adult reading attitudes and habits can 'oe explained. 

If family Income Is collapaed Into three levelt, what variables remain sig- 
nificant? (Table 32 on p. 94) Statistical analysis of variance was completed for 
various family income levels by the variables utilized in this study. For conveni- 
ence and comparative purposes, family income was collapsed into a low income 
family group ($0 to 10,000, 26%), a middle family income group ($10,000 to 
.'0 000, 42%), and a high family income group ($20,000 and more, 32%). 

Analysis of variance gave evidence of statistically significant differences among 
income groups in educational level achieved (p<.01), self- perceived reading 
ability (p<.05), and one's confidence as a reader (p< .05). Post hoc Scheff6 tests 
revealed significant differences in pair-wise comparisons for the variable of 
education with the high income family group having achieved significantly greater 
levels of education than the low income family group. Post hoc Scheff6 tests 
revealed significant differences in pair-wise comparisons for the variable of 
education with the high income family group having achieved significantly greater 
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levels of education than the low income family group. Post hoc Scheff6 teswS also 
revealed significant differences for the variable of self-perceiv.ed reading abi'icy. 
Those in the low income family group had lower percbptions of tlieir own ability 
than those in the high income family group. Differences among groups were not 
significant when post hoc Scheff6 tests of pair-wise comparisons were com- 
pleted for Item 25 concerning one's confidence as a reader. However, less 
stringent t tests revealed that the low and middle income groups felt significantly 
less confident about their ability as readers than did the high income group. 

Among the three income groups no significant differences were found on 
amoung of job reading, amount of total reading, amount of free reading, variety of 
motivations for reading, intensity of motivation for reading, att'iude toward read- 
ing (MBRAM score), reading a great deal about some topics when young, the 
value of school learning, comfort with reading demands on ti.e job. or use of 
books for information to solve problems on the job. Though large standard 
deviations precluded statistical significance, the largest income group 
($1 0,000-$20,000) consistently achiev'ed the lowest mean scores in total reading 
time, job reading time, and attitude toward reading. This same group reported the 
motivation of "reading to get something done" as more predominant than any 
other group. Middle class adults seem to read less and then mainly for utility. Still, 
with the lack of statistical significance, it seems reasonable to conclude that 
family income is not a good indicator of adult reading habits. Differences by 
income are few and are mainly related to education level and self-perceived 
ability. 

The important result to note, however, is the lack of significant differences on 
variables for which one might have thought analysis of variance would reveal 
statistically significant differences among income groups. Wealthy, middle class, 
and poor adults seem to read about the same amounts and for the same 
motivations. Furtherniore. the sameness is not explained by students inhabiting 
lower income levels. When students are removed, the lack of significant differ- 
ences persists. This is a surprising finding. 

What significant differences In adult reading habits emerge among groups 
of different employment status? (Table 33 on p. 95) Statistical analysis of 
variance of indicators of adult reading habits by various employment status 
groups was completed. This analysis gave evidence of significant differences 
among groups for amount of job related reading (p<.001). total reading 
(p<.001), free reading (p<.01). attitude toward reading as me-^sured by the 
MBRAM (p<.01), comfort with reading demands on the job (p<.05). reading for 
relaxation and enjoyment (p<.001), and reading for personal or occupational 
advancement (p<.001). 

Pos: hoc Scheff6 tests (p<.05) of pair-wise comparisons identified significant 
differences between groups on soveral of these m'^asures. The unemployed, 
retired, and housewives did significantly less job-related reading than those 
employed full time, part time, or as students. Since the unemployed and retired 
were jobless, the result is expected. Housewives did significantly less total 
reading ner day than students, and those employed full time did significantly less 
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free reading per day than the retired. Students read significantly iess than 
housewives for reiaxation and personal enjoyment. Baricaiiy, theposf rtoc tests 
revealed that the statistically significant F ratios can te explained by logically 
anticipated differences among groups. Workers do more job reading than non- 
workers. Students read more than housewives; the retired do much more free 
reading than any other group. Housewives seem to read for relaxation and 
pleasure more than students do. 

Much more surprising in the data analysis were the areas that revealed no 
significant differences between groups. Even though there were significant F 
ratios on attitude toward reading, comfort with reading demands on the job. and 
reading for personal or occupational advancement, posf hoc Sche^d tests did 
not reveal significant differences in pair-wise comparisons between and among 
groups for these items. Less rigorous t tests (p<.05) revealed that the reading 
attitude scores of students and full-time workers were significantly lower than all 
others. The unemployed, part-time workers and housewives had the most posi- 
tive attitudes toward reading. The t tests also revealed that students and part- 
time workers read significantly more often than all others for personal and 
occupational advancement. 

When women's reading habits are examined by employment status, do 
significant differences emerge? (Table 34 on p. 96) Few significant differ- 
ences in reading habits between employment status groups emerged when the 
entire sample* was analyzed. However, earlier analysis had revealed many 
signi'.icant differences in reading habits between men and women. For this 
reason, an additional effort was made to separate women's and men's habits in 
relation to their employment status. Of particular interest was whether there were 
major differences among women according to their employment status. Such 
results might indicate, for example, that the reading habits of full-time employed 
women were more like those of men that those of non-employed women. On the 
other hand, such analysis might reveal that even when analysis of variance by 
employment status is completed, women's reading habits are quite alike regard- 
less of their employment status and. as previously found, significantly different 
from men's reading habits. 

Analysis of variance among women by employment status gave evidence of 
statistically signficant differences in amount of job-related reading {p<.001). 
However, posfftoc Scheff6 tests revealed no significant differences in pair-wise 
comparisons of the various groups. Less rigorous t tests did give evidence of 
significant differences (p<.05) between working women {full time and part time) 
and non-empl6yed women (housewives, unemployed, and rotired). This finding 
basically translates to the fact that employed women seem to do slightly more job 
reading than non-employed women. The differences were expected and 
matched the pattern demonstrated by analysis of the total group data. The fact 
that there is only a slight difference between job reading of emploved and 
non-employed women is surprising. 

Analysis of variance also gave evidence of statistically significant differences in 
the use of reading for personal and occupational advancement (p<.Ol). Again 
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post hoc tests revealed no significant differences between various employment 
status groups of women. 



Whan men's reading habits ere examined by employment status, do sig- 
nificant differences emerge? (Table 35 on p. 97) When analysis of variance 
was completed for male respondents only, in relation to their employment status, 
only three significant differences emerged. These were in amounts of job reading 
(p<.Ol), total reading time (p<.05), and reading to find out how to get something 
done (p<.05). Post hoc Scheffd tests of pair-wise comparisons revealed signifi- 
cant differences only on the amount of job-related reading. Male retirees did 
significantly less job-related reading than male students. This is not an unusual 
finding. The important result revealed by these statistical analyses is that men 
generally in relation to their employment status are surprisingly far more like each 
other than different in their reading habits. With the exception of retirees, men 
read about the same amounts and for the same reasons whether they are 
students, fully or partly emplo/ed. or even unemployed. 

To what extent can an adult's reading habit and attitude be explained by 
sex, race, family Income, and educational level attained? Multiple regression 
equations were computed using adult reading habits and attitudes as the depen- 
dent variables and demographic data as the independent variables. Table 36 lists 
the shared variance of each independent demographic variable as it explains 
each dependent variable. The analysis determined the extent that demographic 
variables such as sex, race, educational level attained, and family income level 
are able to predict or explain reading attitude, job*related reading time, total 
reading time, free reading time, and intensity of motivation for reading. In addi- 
tion, the table includes the total additive shared or explained variance which is the 
percent of variance of the dependent variable that can be "shared" or 
"explained" by the independent variables (i.e., sex, race, family income, and 
attained education level). Examination of the table reveals that 17.4% of thr 
variance in the subjects' attituc'es toward reading can be explained by the 
independent demographic variab.es. This means, however, that 82.6% of the 
variance present in our subjects* reading attitudes is unexplained. In brief. 
Information of a demographic nature is of small use in making predictions about 
adults' attitude toward reading. Assumptions based on such demographic infer* 
mation are likely to be incorrect and more likely the result of prejudice than 
observation. 

This lack of research support for using demographic variables in predicting 
reading attitude is even more apparent 'vhen we examine other dependent 
variables such as job-related reading time, total reading time, free reading time, 
or intensity of motivation for reading. Regression analysis reveals that only 
11.4% of the variance of job-related reading is explained by the demographic 
variables. Moreover, demographic variables explain at most only 6.1% of the 
variance for total reading time, free reading time or intensity of motivation for 
reading. It seems that for predicting reading attitude and habits of adults, knowl- 
edge about an individual's attained educational level, family income, sex, or race 
is not particularly helpful. ^ 
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These results place In a new perspective the results of earlier studies (e.g., 
Parsons, 1923; Gray & Munroe, 1930; Gray & Rogers, 1956; Sharon, 1973) 
which suggest that education. Income, or social role are highly significant demo- 
graphic variables explaining adult reading habits. In all cases, single demo- 
graphic variables explained less than 10% of the variance of adults' reading 
habits and attitudes and less than 18% in total combination. 



Discussion of Changes 

The discussion of results from this study is organized around specific questions 
designed to examine the nature of changes that have occurred in adult reading 
attitudes and habiis over the past 50 years. Attention focuses particularly on 
changes in the relation of sex, race, education, family income, and employment 
status to variables of adult reading attitudes and habits* 

Have amounts of reading done by various groups of adults changed over 
the past 54 years? 

In the following chart are summarized some of the changes that have occurred in 
amounts of reading done by adults since 1 923. Gaps in the chart reflect one of the 
problems with previous research on adult reading habits: researchers have not 
consistently asked questions in such a way that data can be easily compared. For 
example, none of the studies prior to Sharon's attempted to assess amount of 
job-related reading. 
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From the table certain trends seem to be emerging. Except for the decline in total 
reaching time reported by the 1946 Link and Hopf study, there seems to be an 
inciease in adults' total reading time per day. This increase emerges despite the 
influence of television. 

Of even greater interest perhaps is the trend toward equivalence in amounts J 
reading done per day by blacks and whites, males and females. In 1 971 Sharon 
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found whites read almost twice as much as biacl<s. Resuits of this study, how- 
ever, irKjicated that whiie the average number of minutes spent reading per day 
by whites was slightly nx)re than blacl<s, analysis of variance did not reveal the 
difference to be statistically significant. 

In 1923 Parsons reported that, on the average, men read 22 minutes more per 
day than women. In 1 971 Sharon found the gap narrowing. On the average men 
were reading 12 minutes more per day than women, an amount that was not 
statistically significant. The current study found the gap may have closed, with 
women, on the average, reading slightly more than men (1 64 minutes per day as 
compared to 1 50 minutes per day). Even when the student group was removed, 
analysis of variance gave no evidence of statistically significant differences in 
total reading time between men and women. 

Have motivations or purposes for reading changed? 

In 1930 Gray found that women read more tx)0l<s than men. After reviewing 
several studies, in 1 956 Asheim reported that women tended to read more fict'on 
than men, but men read more bool<s on business and public affairs. Womer did 
more recreational reading and men more work-related reading. While "women 
read more. . , men read more 'seriously' — for study, for reference, for vocational 
advancement." Results of the recent Yanl^elovich et al. study (1978) would 
concur with Asheim's general finding. The current study also indicates that 
people's motivations for reading have remained generally unchanged over the 
years. Asl<ed about the main type of reading they do. the largest group of men 
indicated "Job-related." The largest group of women, on the other hand, selected 
newspapers, followed very closely by novels. 

Gray reported from 40 case studies done in 1956 that intensity of motivation 
toward reading remained consistently high regardless of the demographic vari- 
able considered. Results from the current study, which involved a much larger, 
carefully randomized number of subjects (N=284)', further confirm this finding. 
No significant differences in intensity of motivation toward reading were found 
when groups were compared by sex, race, education, family income, or employ- 
ment status. The possibility of students affecting partcular economic classes 
($3,000-$1 0,000) was examined. It was speculated that the inclusion of students 
in the lower socioeconomic groups might be confounding the results. When the 
dataware examined with the students removed, the lack of significant differences 
on motivation remained. Gender of reader was the only demographic variable 
demonstrating any degree of significant differences in overall reading motivation. 
This difference achieved significance only at the p<.10 level and cannot be 
construed to be particulariy significant. These results complement a finding from 
the Yanl<elovich et al. (1978) study that attitudinal factors are relatively more 
important than demographic factors in distinguishing heavier from lighter volume 
bool< readers. 

This finding has several implications for educators. If statistically significant 
differences in intensity of motivation cannot be found for various adult groups, it 
follows that ther^ is no support for patronizing attitudes toward adults of low 
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socioeconomic status. Poor people areas motivated to read as the rich, blacks as 
motivated as whites, the uneducated as motivated as the educated. Though 
individuals may have different reasons for reading and differing abilities, the 
intensity and y^rfety of motivations are the same for most groups. For example, 
survey restlltts suggest a middle class respondent may read more often than 
others to get something done, a woman may read more often than a man for 
pleasure, and a retiree may read for different reasons than a student. The fact 
remains, however, that intensity and variety of motivation is present and about 
equal for most groups. A teacher can find a reason and a motivation for reading 
among individuals of any group. 

To what extent do groups of adults differ In their attitudes toward reading? 

In 1962 Fisher suggested, after reviewing a large body of research on adult 
reading attitudes, that if in fact modeling was an important i./'uence on the 
development of children as readers, researchers ought to investigate why some 
adults clearly have better reading habits and attitudes than others. Seven years 
later, in 1969, Hanson did a research study along such a vein. He found that 
parents' modeling and attitudes toward reading were better indicators of a child's 
possible success in school than was socioeconomic status. In a recent study of 
low-income families* reading R^its and children's progress in reading, Lamme 
and Olstead (1 976) found that reading in the home correlated positively with less 
TV vtatched, increased library usage, and more ownership of books. 

Keeping in mind the possible importance of adult reading on children, one might 
ask what seems to typify adults with high or low attitudes toward reading. In the 
current study results indicated that men as a group had poorer total reading 
attitudes than women (p< .001 ). Men also had a significantly narrower variety of 
motivations for reading than women (p<.005). In particular men read less for 
relaxation and personal enjoyment than did womon (p< .001 ), but more to find out 
how to get something done (p<.05). Those adults employed full time or as 
students also read less for relaxation and personal enjoyment than did other 
groups according to employment status. The unemployed, the retired, and 
housewives read quite often for relaxation and enjoyment. In addition, significant 
differences in total reading attitudes existed between groups on employment 
status. As groups those employed full time or as students had the poorest 
attitudes toward re^.aing. 

A possible explanation for higher reading attitudes among some groups is a 
selectivity factor: groups more able to select their own ^^ading material appear to 
have higher attitudes toward reading. Groups who would tend to read only 
required material (students and full-time employees) had lower attitudes toward 
reading. The clear exception to this generalization were employed womeri^who 
somehow managed to read for pleasure and occupation and therefore retained 
more positive attitudes toward reading. 

Have differences between the reading habits of men and women changed? 

TotaJ reading time. In the past some studies have reported that men's total 
reading time per day was more than women's (Parsons, 1923). In 1971 Sharon 
found no significant differences between the daily total reading time of men and 
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women. The gap in total reading time was narrowing, although the actual mean 
score of men was still higher than that of women . This study found indications that ' 
this gap may have closed or even reversed. Although the study revealed no 
statistically significant differences by sex in total reading time, indications of a 
reverse tendency were found with woi.m reading, on the average, 13 minutes 
more per day than men. Therefore it seems that in terms of total amount of time 
spent reading per day any differences existing between the sexes are minimal. 

Job reading time. Job readingwas defined as reading done to perform one's job 
whether the job was full time or part time, housewife or student. Interestingly no 
.significant differenced were found between men and women in relation to the 
amount of time spent daily on job-related reading. Apparently women do as much 
job-related reading as men; however, unlikp men, the iargest group of women did 
not select job-related reading as their hiain type of reading. 

Free reading time. Free-reading time was computed by subtracting job reading 
time from total reading time. Analysis of variance revealed that womsn did 
significantly more free reading th^m men (p<.00l). The average number of 
minytes spent by women in free reading each day was 98; the average for men, 
67 — a difference of 31 minutes per day. Even when the student group was 
removed, this finding remained. 

It seems apparent that some interesting trends and changes in adult reading 
habits are emerging. In 1923 men clearly read more than women. Since few 
women at that time were in the work force one might hypothesize that most of 
their reading was what this study terms free reading. In fact several previous 
studies have indicated women did more novo! reading than men and men more 
job-related reading than wonnen. This study found the gap in total reading time 
between men and women had closed and that women were doing as much 
job-related reading as men. On the other hand, the current study revealed 
significant differences in the amount of free reading done by men and women. 
Apparently men continue to read more for job-related reasons than for pleasure. 
Having entered the work force, women are doing as much job-related reading as 
men, which accounts fot the increase in their total amount of reading per day. 
Women, however, are maintaining the amounts of free reading they had done 
previously. 

Types of reading. In the past, research has shown that men do more serious 
reading than women. This study found that men did read more frequently to get 
something done than did women (p<.05). Women, on the other hand, read 
significantly more for relaxation and pleasure (p<.00l) and to discuss their 
reading with friends (p<.01) than did men. Women's choices for main types of 
reading were overwhelmingly newspapers, magazines, and light books, while 
men's were clearly job-related reading. The study indicates that major differ- 
ences still exist in relation to the types of reading chosen by men and women. 

Variety of motivations, Intensity of motivation, and general attitude toward 
reading. In this study women were found to hav^B a greater variety of motivations 
for reading than men. On the other hand the intensity of motivation for reading 
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was the same for both groups, but for men the intensity stemmed from fewer 
motivations and for women the intensity stemmed from the sum of a greater 
variety of motivations. Women also had significantly more positive 'tp< 001) 
overall attitudes toward reading than men . it would be reasonable to assume that 
these differences in variety of motivations tor reading and general attitude toward 
reading ^etween men and women is related to the type of reading choices made 
i3y each ^roup. 

Do working women differ, as readers, from other groups? 

if women's reading habits as a group are different from men's in several ways, 
one might wonder if the differences were caused only by those women.who were 
retired, unemployed, or housewives. Perhaps differences between the reading 
habits of men and women diminish when the comparison is with women who are 
employed full time. 

Significant differences were found among women of various employment status 
for the variables of amount of job-related reading and total reading iime per day. 
Post hoc t tests revealicTlhat women who were employed full and part time did 
more job-related reading than did those who were retired, unemployed or 
housewives. This finding is similar to the Yankelovich et al. (1978) study which 
found that women (without children) who are employed full time are more likely to 
.be book readers than are women (also without children) who do not work. In 
addition, the present study revealed that the amount of job-related reading done 
by full-time employed women (mean of 95 minutes per day) was higher than that 
of their male counterparts {mean of 83 minutes per day). Employed women's total 
■ reading time was also higher than their male counterparts by about 30 minutes 
per day. 

Though working women did slightly mote job reading and total reading than their 
non-employed women counterparts, there appear to be no significant differences 
among various groups of women in the areas of reading motivation and attitude. 
Aii groups of women demonstrated comparably high scores on measures of 
reading motivation, intensity, variety, and general attitude toward reading. This 
finding suggests that working women read as much or more than their male 
counterparts while still maintaining more positive motivations and attitudes to- 
ward reading. 

The majority of the findings suggest that women's reading preferences have not 
changed in the past 50 years. Stereotypes of women doing more newspaper, 
magazine, and novel reading and having more positive attitudes toward reading 
seem to be confirmed, a, new phenomena, however, seems to be emerging in the 
form of the working woman wlio reads 30 minutes a day more than her male 
counterpart and maintains positive attitudes toward a wide variety of reading 
material. This type of woman seems to have encompassed the best of Doth 
worlds. 

Have changes occurred In the relationship of race to adult reading habits? 

Tiaron found in his 1971 study that whites spent twice as much time as blacks 
reading each day He found that differences between blacks and whites existed 



regarcHess of income levels. In contrast, this study uncovered no significant 
differences between the reading habits of blacks and whites except on comfort 
with job-related reading in which blacks reported more discomfort. The blacks 
had similar variety and Intensity of motivations for reading, attitudes toward 
reading, and self-perceived abilities as whiten. They valued school learning 
equally and spent as much time as whites on job-related reading, free reading, 
and total reading. It should be noted that while the number of black respondents 
In the study ctosely reflected the percentage of blacks In the U.S., Indiana, and 
Anderson, according to 1970 census data, no large urban ghettos were polled. 
The lack of data from such areas might explain some of the differences between 
the Sharon study and the current study among lower socioeconomic group 
respondents, but does not explain the differences between studies among mid- 
die and upper socioeconomic group respondents. 

It seerT>s reasonable to conclude from this study that differences in reading habits 
according to race ()ecome less as educational levels achieved by both groups 
become more et)ual. 

One might speculate that black adults' lack of comfort with Job*related reading 
may be a function of affirmative action programs. It is conceivable that changes in 
affirmative action over the past d3cade may have helped narrow the reading gap 
between races while thrusting morei5^^auk adurts into new job situations where 
reading demands create more disromfort. Such a speculation must, of course, 
remain only a speculation until more extensive research is performed. 

Have changes occurred In the relatlonalilp^ educational level to adult 
reading hablta? 

As far back as 1923 Parsons found a relationship between educational level 
achieved and amount of reading done by adults. Gray and Munroe in their 1 930 
survey of suburban Chicago residents drew the same conclusion. Link and Hopf 
in 1946 found education to be a better predictor of readership of books than 
income level. Ashetm, after reviewing several studies, r'eached a similar conclu- 
ston in a 1956 article of the Fifty-Fifth Yearbook of the National Society for the 
Study of Education. 

jea^Gray and Rogers in their 1956 study of maturity in reading hypothesized that 
social role was a baste determiner of the reading pattern of an individual. They 
stated that "social role" seems the most likely indicator of the reading participa- 
tton pattern. Results from th<^ir in-depth interviews o? 40 adults, however, showed 
that education w^ more ctesely related to reading competence than it was an 
indicator of reading interests and purposes. 

Sharon's (1973) national study of 5,067 adults again confirmed that education 
was related to amount of time spent reading and variety of ma Is read. Sharon 
did not;iiowever. pursue, on a larger scale, findings of Gray and Rogers that, 
while education was good predictor of reading achievement, it was not a good 
predictor of reading interests and purposes. 

Most previous studies have made statements about the relationship of education 
to reading based upon unrepresentative samples and researcher observation. 
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Gray and Rogers used only 40 adults. The present study used a larger, more 
carefully randomized sample, carefully designed attitude instrumentation, and 
more thorough statistical analysis to examine the relationship of education to 
adult reading habits. The relationship of education to adult reading habit was 
examined with iwo separate analyses. The first analysis examined the vanance 
of responses to determine if level of education completed revealed significant 
' differences in amounts ol job reading, total reading, free reading, variety and 
intensity of motivations for reading, attitude toward reading, and a number of 
other variables. The s^ond analysis of variance removed respondents who 
were currently students'bebause it was hypothesized that the student life style 
might tend to confound results. For both levels of analyses, analysis of variance 
withposf rtoc Scheff6 tests of pair-wise comparisons revealed statistical signifi- 
cant differences {p<.05) among the various educational groups for amount of 
total reading, self-perceived ability, comfort with job-related reading demands, 
and reading for personal or occupational advancement. The only differences 
between levels of analyses were the post hoc Scheff6 tests without the students 
did not give evidence of significant differences in amount of job reading or attiwde 
toward roading for various educational groups. Of additional interest is that at 
neither level of analysis did significant differences exist in intensity of motivation 
for reading. 

Overall results from this study substantiate and extend observations of previous 
researchers on the relationship of education to adult reading habits. Education is 
more important than income and m6ce important than race in determining adult 
reading habits. However, education is not a good predictor of intensity of motiva- 
tion for reading. '\ 

Have changes occurred In the relatlonahl|).of family Income level to adult 
reading habits? \ 

Link and Hopf (1946) found income to be less irftpcrtant than education as a 
factor influencing the readership of books. Other rese^chers (Fisher, 1 962; Gray 
& Rogers 1956) have written profiles of adult reading habits based on low, 
medium, and high income groups suggesting, in contrastHhat income is a good 
predictor of reading attitudes and habits. 

In this study feinalysis of variance by income of various measures'^ave evidence 
of significance only for educational level achieved (p<.01), self-peh^eived read- 
ing ability (p<.05), one's confidence as a reader (p<.05). and attitLK^e toward 
reading (p<.05). Post hoc Scheff6 tests of pair-wise comp&risons between 
groups revealed that those in the high family income group had achieved ^tis- 
tically greater educational levels than those in the low family income group. Also 
those in the high family income group he.d significantly more positive self^ 
perceived reading abilitifc^ than those in the low family income group. \ 

A second analysis of variance was done with the student group removed since it 
was hypothesized that this group might be confounding results of the $0-$1 0.000 
family income group. Analysis of variance by income without the students gave 
evidence of significant differences based only on education (p<.01). The other 
significant differences disappeared. 



None of these findings see>n particularly startling. Of greater interest perhaps is 
those measures of adult reading habits for which there were no significant 
differences in relation to income. These measures included amount of job read- 
ing, total reading, free reading, variety and intensity of motivations for reading, 
comfort with job reading demands, going to books for information about problems 
on the lob, and the value of school learning to. one*s life. Though some re- 
searchers (Fisher, 1962; Gray & Rogers, 1956)* have offered income as a 
predictor of reading habit, it seems more appropriately ^predictor of education 
and self-perceived ability. All other aspects of reading habit «!Bem unaffected by 
income. In general results from this study confimi Link and Ropf s finding that 
income is a less important factor than education as an influence on adult reading 
attitudes and habits. It would seem that composite profiles of adult reading habits 
based on socioeconomic status alone ought to be read with caution. 

Have changes occurred in adyltt' Jot>*relatad reading habits? 

In 1973 Sharon reported adults median reading time on the job to be 61 minutes 
per day. In the current study the median job-related reading time was 21 minutes 
per day; the mean. 73 minutes per day. Before estimating job reading time, 
respondents were requested to consider all memos, letters, and advertisements 
confronted on the job. This resulted in an extremely wide range of job reading 
times reported and may explain the disparity in mean and median scores as 
compared to the mean and median scores reported by Sharon. 

No identifiable groups in the current study reported real discomfort with on the job 
reading demands. As a matter of fact, all groups reported feeling reasonably 
comfortable. Blacks, however, reported significantly {p<.001) more discomfort 
with job-related reading than whites. This is really a matter of degree rather than 
of quality. Blacks were comfortable but less so than whites. 

The most realistic perspective on this item is to examine the percentage of 
respondents experiencing reading discomfort. In 1 971 Sharon repo led less than 
1% of respondents experiencing reading difficulties. The findings of the current 
study reveal 1 1 .6% of the respondents reporting discomfort with job-related 
reading demands. The data suggest a possible increase distributed lightly across 
all groups in discomfort with job-related reading demands. This increase in 
discomfort would seem to coincide with the increase in total amount of reading 
since Sharon's study. 

In temis of going to books for infor'^Rtion about problems on the job, this study 
found ttie mean for all groups except (hose with less than a high school education 
tended toward the "like me" side of a five-point Likert scale. Significant differ- 
ences were found for the demographic variable of sex {p<.05). Men reported 
going to books or manuals for infomnation about problems on the job more than 
women did. Even when the student group was removed this difference remained. 

As a means of further analysis of relationship, selected survey items were 
examined for correlation to other items (Spearman's rho). In this study the 
correlation between time spent on job-related reading and comfort with the 
reading demands of one's job was low (.068). Go also was the correlation 
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between gotng to books for information about problems on the job and comfort 
with the readlnfl demands of one\job (-.043). Apparently one's comfort or 
discomfort with job-related reading dehaonds has little influence on the amount of 
time one spernls reading on the job or Whether one seeks answers to problems 
on the Job from books or manuals. \^ 

Have change* occurred In where edulteNaet reading material? 

In 1930 Gray and Munroe found the most ffequant way of obtaining reading 
material was to purchase it or, second, to borroW it. Three years later, dunng the 
height of the depresston, Waples found people ^ured reading materials from 
(1 ) "all others." (2) friends. (3) subscriptions. (4) newsstands. (5) drug stores, (6) 
puWte libraries, (7) bookstores, and (8) rental llbraHes. Unk and Hoc. in 1946. 
found that about 57% of 1.982 active readers had k»rrowed their latest book, 
followed by 31 % who had boughtthelrs. One must remlember Link and Hopf were 
considering only where one's latest book had been obtained. The most recent 
Gallup report (1976) found persons most frequently obtained books by borrowing 
from a friend (37%). buying at a bookstore (36%), checking out from the library 
(27%), and purchasing through a book club (15%). 

As in Gray and Munroe's 1930 study, re-spondents to the cun'ent study most 
typteally replied that stores wer^ their primary source of reading materials. 
Subscriptions or book clubs were generally second with one notable exception. 
Respondents with family Incomes of more than S20.000 per year most typically 
reported subscriptions or book clubs were the source of most of their reading 
materials, followed by stores as the second most common source. Economic 
advantage saems to allovv these respondents to experience a convenient and 
frequent influx of new reading materials into their homes. 

Have change* occurred In how adutte find out about new materials to read? 

In 1930 Gray and Munroe found respondents learned most frequently of new 
books to read through friends (54%) and book reviews (29%). Waples in 1938 
again found that friends were frequent recommenders of books. In the current 
study "friends" per se was not a response choice; however, "suggestions from 
others," a similar choice, was the most frequent answer of sun/ey respondents 
regardless of demographic variable. Interestingly, "advertising' was respon- 
dents' second most frequent way to find out about new reading materials, with 
"browsing" the third choice. It would seom that in the past 35 years advertising 
has become a new persuasive force influencing what people chpose to read 
Recommendations of friends, however, as in the past, remain the greatest 
influence on adults' choices of reading material. 

Where are edulte most likely to seek help for reading problems? 

Previous studies have not examined this question. The answer is important, 
however as adult retraining needs increase. The results indicate that groups of 
adults in relation to various demographic variables would consult distinctly differ- 
• ent sources for help with a rea/ing problem. Men would most frequently seek 
help from no one. The data would suggest that men most typically do not want to 
admit difficulties with reading to anyone. Women, on the other hand, would most 



44 40 

\ 



frequently enlist the aid of a school or a ckxtor. When examined by race, whites, 
ih about equal percentages, would first seek help from no one, a school, or a 
doctor. In contrast, blacks indicated they would first seek the help of a teacher or a 
friend/relative folkwed by going to a school. No blacks reported they would seek 
out a doctor. 

It is impossible to determine whether these racial differences are the result of 
more blackc "^aeling economk:aliy unable to consult doctors, more blacks trusting 
teachers, or more blacks viewing reading difficulties as educational rather than 
phystoal. Resporxtonts of both races who had complrited college or graduate 
work said they would most typically consult a doctor. Well-educated adults seem 
to view any reading problems they might have as having physical causes. Those 
with less than a high school education, in comparison, most frequently reported 
they would seek help from no one or from a school. Clearly these persons do not 
view their reading problems as having physical causes. Many of these adults, it 
seems, would prefer to ignore a reading problem or are embarrassed to seek 
help. Interestingly, those with fami incomes between $1 0,000-$20,000 per year 
would most typically seek help from no one or from a school while those earning 
more than $20,000 per year would first seek help from a doctor or a school. It 
would seem respondents with higher income levels could more readily seek the 
aid of more expensive outside sources. This fact seems especially evident when 
one notes that there were no clear preferences of sources of help for those 
earning less than $10,000. 

It seems apparent that adult preferences in sources for help with reading difficul- 
ties vary a great deal and that there a e clear differences based upon sex, 
education, income, and race. Adult education and retraining needs to examine 
the population it will serve before offering information about reading assistance. 
For some populations, physicians and optometrists may be able to provide 
referral service while for otf ■ »rs the schools and neighborhood groups might meet 
the need. For many males, advertising may be needed to break through the "no 
one" choice pattem. Since adults identify a variety of remedies and sources of 
help with reading problems, adult educators and social agencies need to be 
aware of the whole spectrum of sources for adult referrals. 



Conclusions and Observations 

The data collected and analyzed in this survey of adult reading habits and 
attitudes lead to a number of conclusions, obsen/ations. and speculations. 
Though each of these has been touched on in the results and the discussion 
sections, a pompilation and re-emphasis at this point should prove useful. 

The overwhelming conclusion concerning the relationship of adult reading habits 
to demographic variables such as race, income, and employment status is that 
demographic vahables are not useful as predictors of reading habit. Even educa- 
ttonal level, a traditionally effective predictor of reading competence, is only 
mildly effective as a predtotor of adult reading habits. The majority of the explana- 
tton for an individual's reading patterns and habits must reside with factors other 
than membership in an easily classifiable demographic group. The only demo- 
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graphic group to prove individually effective as a predictor of adult reading habit 
and attitude was the gender of the reader. 

Even though gender demonstrated a small degree of effectiveness as a predictor 
of reading habit, it must be noted that previous gaps between the average 
reading time of men and women appear to have closed. The same equivalence 
appears to be true for the reading times of black and white readers in the survey 
sample. There were a few significant Oifferences between demographic groups 
on variables related to motivations for reading. Readers across demographic 
categories showed no significant differences in their motivations for reading. The 
main differences that emerge tend to be between males and females. 

A significant finding along these lines has to do with the fully employed women. 
They do significantly more job-related reading than do fully employed males. For 
most employment groups who faced required job reading, reading attitude ap- 
peared to be low. Reading attitude was high among retirees, housewives, and the 
unemployed who faced no required reading. Fully employed women, however, 
appear to be able to do more required job-related reading, while at the same time 
doing more free reading and maintaining high attitude toward reading. This is an 
encouraging finding in light of the impact of parental reading models on the future 
reading success of children. Working women are maintaining their positive 
reading attitudes and habits. 

A less encouraging corollary to this observation is the fact that males' main type 
of reading is "job-related" and the major moti*/ation for male reading is "to get 
something done." Societal changes seem to be thrusting upon males a greater 
participation in the child rearing role. This greater participation in child rearing in 
light of the more negative male reading .labits and attitudes could have implica- 
tions for negatively influencing children's reading success. Further study in this 
area is cleariy necessary. 

The survey item results dealing with job reading suggest some changes since the 
early seventies. The amount of job-related reading seems to be on the increase 
though cross-study comparisons are difficult to make. It also appears that the 
percentage of adults experiencing discomfort in the face of job reading demands 
is small, but on the increase. This discomfort appears to be spread across all 
education and income categories rather than be concentrated in a single cate- 
gory. 

This study detected a change among adults in sources of information about 
reading material. Recommendations from friends has remained the top source of 
information about reading materials over the past 50 years, but advertising and 
browsing at book covers have appeared as new and prevalent alternate sources 
of information about new materials. This information suggests a need for re- 
search on the effects of these new dissemination patterns. Such research should 
be completed by impartial groups rather than by marketing departments of the 
book publishing industry. 
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A final observation to be made about the study results concerns responses to 
items concerning sources for reading help. In light of increased occupation 
retraining and increased reading demands, it seems clear that adults are likely to 
need help in improving reading efficiency if not in improving more basic reading 
skills. Sun/ey results suggest different segments of the adult population are likely 
to seek that reading aid from widely different sources. For example, the wealthy 
consult physicians for reading help whilf^ the less wealthy contact schools. Men 
tend to seek help from no one while blacks avoid physicians and optometrists. 
Adult educators need to do more detailed population studies if the services they 
offer are to reach the adults » ho need them. 
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Appendix A 

Mann-Burgoyne Sociological IModel 

for tlie Analysis of Leisure Boole Reading 
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WORK ^ 'UTILITAKIAN' KKADINi: 

^ ExCrifiHli 

1 1 

Work Homi- 
books manuals 

Texts rffL'reni:,o 
Manuals 1 
R<?fereni-i« Cookt*ry 
books f^Jr manu.ilK 
Clu Ides 
Hobbies 


•SO' lAl.' KKAOlNt: 

Books ri'vii'wed .ind ti^ omnn nded hv 
i)|t i ii { iMi t r-ivJi r.^ 

^ Self Improvcmi-nt y 
Hon- Kilt ion 

t i I • ^ { mi 1 

1 'Cotul' 
HiKtorv niwiU 
B 1 ogr.i pb V 
Memo 1 r s 
Tr ave I 

St.Uus-i ont err inii hoicks 


'I'KKSONAL' KKADlNc; ^ I.KISURE 

niMt rnrt Ion 

1 

Ki)m.inrfs 
Mystery 
!>i 1 1-' I ive 

iJnly inverted status 


For rrlorenif i>nlv 


May be rend .md re-re. jd 


Ke.id oni e 


Buy to have <it hand 
Borrow to extend knowledge 
Buy good ones previously borrowed 
Buy .iH gifts 


Buy or biurt)w fi»r self, ^erh.ips 
bxiv after readinj* born^wed i opy 

Buy .»H presi-nt If Buy an present 
ret lFU'nt*s i.jste only if re. Jpti'nt's 
known, but st.itus t. isles very well 
present anyway known 

<:h.Hlenge the ri'.uier's .jttitudes md 
bellefK 


Buv P.iperb.Tiks 
B»)rr<^w f r'^n library 

or fri'-nd 
' Th row.jw. y * 
Ooubt 1 u i <is present 

Kelnfone thi* re.ider's attitudes and 
belief s 



H«fO(liJC*ltix>mBoort«nd«M<*.0(p.«»)byM«in«nd BofBoyn*. puM*»cl An** 0«Kh (copyriQhl. P«t.f H. Krtnn. 1968). 



ERIC 



51 



Appendix B 

Norming Guidelines for the Mikulecky 
Behavioral Reading Attitude Measure 
and Stages of Krathwohl's Taxonomy 
fls Rofloctcd by 

Mikulecky Behavioral Reading Attitude Measure 
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Norming Guidelines for the Mikulecky Behavioral Reading Attitude Measure 
( Jr. and Sr. High School Populations in Urban, Suburban, and Rural Settings) 



Level 


Urban 


Suburban 






N 


Mean 


Range 


S 


.D. 




Mean 


Range 


S 


a. 




N 


Mean 


Rang^ 


S 


D 


Jr. 


127 


35.93 


27-90(63) 


12 


11 


276 


59.60 


23-98(73) 


14 


V 




182 


60.81 


22-92(70) 


13 


91 


Sr. 


332 


55.2^ 


20-90(70). 


12 


51 


144 


38.29 


" 24-95(71) 


13 






190 


39.28 


29-97(68) 


i3 
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Attitude Bands for Junior and Senior High School by I ^ntlon 



Att iturJe 
l.eve 1 


Urban 


Suburban 


Rural 


Jr. High Sr. High 


Jr. High Sr. High 


Jr. High Sr. High 


Above 
Aver«?.ge 


66-100 ^:-ioo 


6fi-iOO 67-100 


69-100 68-100 


Average 


53-65 39-61 


32-67 30-66 


34-68 32-67 


Below 
Avi rage 


20-32 20-48 


20-31 20-49 


20-33 20-31 



stages of Krathwohl's Taxonomy 
as Reflected by 
Mikulecky Behavioral Reading Attitude Measure Items 



Stage 1 (Attending)"of the taxonomy is reflected by items 1,3,5,7. 
Each items provides from 1 to ^ points. A perfect score at this stage 
would be A it«ms x 5 points - 20 points. A student can be. said to have 
attained a stage if he/she has 75% of the possible points at that stage. 
By interpreting items and stages, a deeper understanding of a student's 
reading attitude is possible. 



Krathwohl Stages 



I. Attending: The individual 
is generally aware of read- 
ing and tolerant of it. 

n. Responding: The indivi- 
dual is willing to read 
under certain circumstan- 
ces. He or she begins to 
choose and occasionally 
enjoy reading. 

III. Valuing: the Individual 

begins to accept the worth 
of^readtni as a vlaue to 
be preferred and even to 
extend to others. 

IV. Organization: For thu in- 
dividual! reading Is part 
of an organized value r.ys- 
_ tem and is so habitual Ihat 
it Is almost "instinctive." 

V. Characterization: for thu 
individual, reading Is so 
much a pare of life that 
both the reader and othe;-s 
sen* reading as crucial^'to 
this person. 



Xtenis Criterion Score 

(1-5 points pos- (75 percent of 
sible each item) -posBible points) 



1,3,5,7 
11, U,16 



13.15,17,18.19 

20 



9,10,12 



2,4,6,8 



15 pts. 



11 pts. 



23 pts. 



11 pts. 



15 pts. 
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Appendix C 

1970 U.S., Indiana, and Anderson 
Census Information 
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Anderson. Indiana, was chosen as the target city for the current study because of 
its close correlation to national normal standards. The following 1970 census 
information clearly indicates this similarity and validates the selection.'' 



Population Percentabes 





Fema 1 e 


Male 




> Black 


L8/ovt'r 


65/t)ver 


USA 


51.3% 




88.8% 


11.2% 


65.6% 


9.9% 


IND. 


51.3% 


48. 7% 


93.1% 


6.9% 

• 




9.5% 


AND. 


52. 3?. 


47.7% 


90.6% 


9.4% 


66.1% 


9.6% 



In relation to percentages of each sex, of each race, of citizens 18 years of age 
and over, and 65 years of age and over, census figures reveal Anderson to be 
representative of both Indiana and the U.S. at large. Note the number of blacks in 
^ Anderson (9.4%). more closely reflects the percentage of blacks in the U.S. 
(1 1.2%) than does the state of Indiana (6.9%). 

Anderson data for median age. birth rate, and death rate are again similar to state 
and national figures. 

Age. Birth. Death Comparison 



Total Pop. Median Aj^e Birth Rate Death Rate 25/over 



USA 




28. 


.3 


yrs. 


17.5 


(per 


1000) 


9. 


.5 


(per 


1000) 


109,899,359 


INI). 


5, 193.669 


27, 


.3 


yis. 


17.9 


(per 


1000) 


9. 


.6 


(her 


1000) 


2.746,414 


/\ND. 


70»853 


27, 


.8 


yrs . 


20.2 


(per 


1000) 


9, 


.8 


(per 


1000) 


37,873 



The median number of years of schooling for adults age 25 and over in Anderson 
is close to what the census figures show for Indiana and the U.S. The percentage 
of persons who have less than a total of five years of schooling is lower for both 
Anderson and Indiana than the percentage figure for the nation. At the other end 
of the scale, the number of persons in both Anderson and Indiana who havo 
completed four years of college is fewer than the national average. Anderson. 
Indiana and U.S. percentages for those 25 years of age and above who have 
completed four years of high school are similar. At first glance these figures may 
seem low; however, one must remember that it was only in 1 940 that "for the first 
time more than half (51%) of the 17 year-olds (in the U S.) completed high 
school" (Fay. 1978). This group of adults in 1970 was 47 years of age. From this 
perspective these census figures for all adults age 25 and older, which show that 
only about 50% have completed high school, seem more reasonable. 



* The census Information was obtained from U.S. Bureau of the Census. County and City Data Book. 
197? (A Statisitcal Abstract Supplement) U.S. Government Printing Office. Washington. DC. 1973. 
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School Years Completed; Adults Age 25+ 





Median 


Le.sH than 5 


4 years hi^h school 


4 years col lege 


^ USA 


12.1 yrs. 




52.3% 


10.7% 


^\ 
AND\ 


12.1 yrs. 
12 yrs. 


J. 2% 

3.5% 




7.3% 



\ 

\ 



In Anderson there were somewhat fewer persons earning less than $5,000 than 
were earnihg lass than that amount on the national scale in 1970. Additionally, 
there were a^o* fewer persons earning more than $25,000 a year in Anderson 
compared to national figures. One must remember that while the figures show 
Andeison income, figures to be quite representative of both Indiana and the 
coun'.ry as a whoi^in 1970, such city, state, and national percentages have 
chRnged greatly with^^e roughly 54% inflation rate between 1971 and 1977. 



\^ Income 



<3,000 3,000-4,999 \5^, 000-9 ,999 10,000-1^,000 15,000-24.000 >25>Q00 



USA 


10.3% 


10 


IND. 


7.8% 


8 


AND. 


7.0% 


8 



\ 

3\. 1% 

\ 

8.5% 3!).9%N 



26.6% 


16.0% 


4.6% 


30.4% 


15.9% 


3.5% 


29.3% 


17.0% 


2.4% 



The median income for all families in Anddreon was very close to both Indiana 
and national averages. While whites in Anderepn had median incomes very close 
to national norms, blacks in Anderson obtairt^d median incomes somewhat 
higher than national norms. 



Median Income 





All Families 


Will te 


Black 


^•or Cc 


ipltii Money Income 


USA 


$9,586 


$ 9,957 


$6,063 




$3,119 


IND- 


$9,966 


$10,096 


$7,904 




$3,070 


AND. 


$9,811 


$ 9,983 


$7,983 




' $3,237 



\ 



57 



54 



Appendix D 
Telephone Survey 



Hello- 

l^y name is and I'm working with Dr. Larry Mikulecky of 

the School of Education. Indiana University. We're doing a telephone survey 
concerning adult reading habits. The information from this survey will be used to 
help make changes in adult education programs at ail levels and the programs of 
some high schools. (Are you over 18?) If you don't mind, I'd appreciate a few 
minutes of your time to ask you some questions about your reading habits. If you 
wish, the results of the survey will be made available to you when it is completed. 

The first series of questions describes people in a variety of situations. For 
example, listen to this aescription: 

You receive a book for a Christmas present. You start the book, but decide 

to stop halfway through. 

if that description is very like you. I want you to give the description a score of 5. If 
the description isn't like you at all. if it is very unlike you. give it a score of 1 . ine 
description is unlike you. give it a score of 2; if it is between being unlikp /ou and 
like you. give it a score of 3; if the description is like you. give it d score of 4. 

So what score would you give the following description? (Reread from above.) 

(Repeat scores and point meanings for thP first few items.) 

Okay, the next item is . . . (bepir, survey): 

1 . You walk into th« office of a doctor or dentist and notice that there are 
magazinpo set out. 

Voiy unlike me 1 2 3 4 5 Very like me 

2. People have made jokes about your reading in unusual circumstances or 
situations. 

Very unlike me ' 1 2 3 4 5 Very like me 

v 

3 You are at a shopping center where you've been several '^mes. Someone 
comes up to you and asks you where books and magazines are sold. You 
are able to tell the person where to find them. 
Very unlike me 1 2 3 4 5 Very like me 

4. You feel very uncomfortable because emergencies have kept you away from 
reading for a couple of days. 

Very unlike me 1 2 3 4 5 Very like me 

5. You are waiting for a friend in an airport or supermarket and find yourself 
leafing through the magazines and paperback books. 

Very unlike me 1 2 3 4 5 Very like me 
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6. If a group of acquaintances would laugh at you for always being buried in a 
book you'd know it's true and wouldn't mind much at all. 

Vary unlike me 1 2 3 4 5 Very like me 

7. You are tired of waiting to see the dentist, so you start to page through a 
magazine. 

Very unlike me 1 2 3 4 5 Very like me 

8. People who are regular readers often ask your opinion about new books. 
Very unlike me 1 2 3 4 5 Very like me 

9. One of your first impulses is to "look it up" whenever there is something you 
don't know or whenever you are going to start something new. 

Very unlike me 1 2 o 4 5 Very like me 

1 0. Even though you are a very busy person, there is somehow always time for 
reading. 

Very unlike me 1 2 3 4 5 Very like me 

11. You've finally got some time alone in your favorite chair on a Sunday 
afternoon. You see something to read and decide to spend a few minutes 
reading just because you feel like it. 

Very unlike me 1 2 3 4 5 Very like me 

1 2. You tend to disbelieve and be a little disgusted by people who repeatedly say 
they don't have time to read. 

Very unlike me 1 2 3 4 5 Very like me 

13. You find yourself giving special books to friends or relatives as gifts. 
Very unlike "me 1 2 3 4 5 Very like me 

14. At Christmas time, you look into the display window of a bookstore and find 
yourself interested in some books and uninterested in others. 

Very unlike me 1 2 3 4 5 Vury like me 

1 5. Sometimes you find yourself so excited by a book that you try to get friends to 
read it. 

Very unlike me 1 2 3 4 5 Very like me 

1 6. You've just finished reading a story, and you settle back for a moment to sort 
of enjoy and remember what you've just read. 

Very unlike me 1 2 3 4 5 Very like me 

17. You choose to read non-required books and articies fairly regularly (a few 
times a week). 

Very unlike me 1 2 3 4 5 Very like me 



1 8. Your friends would not be at all surprised to see you buying or borrowing a 
book. 

Very unlike me 1 2 3 4 5 Very like me 

1 9. You have just gotten comfortably settled in a new city. Among the things you 
plan to do are to check out the library and the bookstores. 

Very unlike me 1 2 3 4 5 Very like me 

20. You've just heard about a good book but haven't been able to find it. Even 
t[X)ugh you're tired, you look for it in one more book store. 

Very unlike me 12 3 4 5 Very like me 

21. When you were young, you read a great deal about some topics. 
Very unlike me 1 2 3 4 5 Very like me 

22. The reading demands of your job (or household responsibilities if a house- 
wife) make you feel uncomfortable"" 

Very unlike me 1 2 3 4 5 Very like me 

23. You often go to books or manuals for information about problems on your 
job. 

Very unlike me 1 2 3 4 5 Very like ne 

24. What you learned in school has been very valuable in your work and in your 
life. 

Very unlike me 1 2 3 4 5 Very like me 

''X 25. As a reader, you consider yourself to be (1) Poor. (2) Below Average, (3) 

Average, (4) Above Average or (5) Excellent. 

1 2 3 4 5 

Now, I am going to ask you to rate from Very Unlike You to Very Like You, on a 
scale from 1 to 5, your reasons for reading. 

26. You read— to find out how to get something done. 
Very unlike me 1 2 3 4 5 Very like me 

27. You read— to keep up with what's going on. 

Very unlike me 1 2 3 4 5 Very like me 

28. You read— to discuss what you have read with friends. 
Very unlike me 1 2 3 4 5 Very like me 

29. You read— for relaxation and personal enjoyment. 
Very unlike me 1 2 3 4 5 Very like me 
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30. You read— to study for personal and occupational advancement. 
Very unlike me 1 2 3 4 5 Very like me 

31. The main types of reading I do are: 
& 

32. (Check off their main types. First choice: 31 . Second choice: 32.) 

a. Job-related reading 

b. Light book reading 

c. Magazines 

d. Newspapers 

e. Textbook reading 

f. Other (be sure to specify in notes) 

33. The way I get most of my reading material is. . 
& 

34. (Check off main sources. First choice: 33. Second choice: 34.) 

a. From subscriptions and book clubs 

b. to borrow from friends and relatives 

c. as gifts 

d. frbm the library 

e. from stores 

f. other (be sure to specify in notes) 

35. The ways I find out about new things to read are. . . . 
& 

36. (Check off top two ways. Primary way: 35. Second way: 36.) 

a. from advertisements 

b. suggestion from friends and relatives 

c. from libraries 

d. from browsing books 

e. from teachers 

f. other 

37. If I had trouble reading, I would go first for help to (Check off answer.) 

a. A church o. community organization. 

b. A fr'And or relative. 

c. A lifJrary. 

d. A school (high school, university or other). 

e. A teacher (present or former). 

f. No one, Td try to work it out on my own. 

g. A doctor or optometrist. 

h. Other. 

38. Compared to other people your age. your understanding or comprehension 
of things you read is (1) Poor, (2) Below Average. (3) Average, (4) Above 
Average, (5) Excellent. 

1 2 3 4 5 
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39. Compared to other people your age, your rate or speed of reading is (1 ) Poor, 
(2) Below Average, (3) Average,. (4) Above Average. (5) Excellent. 

1 2 3 4 5 

40. Sex 

, 1.=M 
2. = F 

41. Race 

1. White 

2. Black 

3. Spanish 

4. Oriental 

5. American Indian 

6. Other 

42. Family Income 

1. Under $3,000 per year 

2. $3.000-$5.000 per year 

3. $5,000-$1 0,000 per year 

4. $10,000-$20.000 per year 

5. $20,000 and above 

43. Employment status 

1. Work full time 

2. Work part time 

3. Housewife 

4. Unemployed 

5. Student 

6. Retired 

44. How much schooling have you finished? 

1. Less than high school 

2. High school 

3. Some post high school 

4. College 

5. Graduate work 

45. I have enrolled in the following number of classes (adult education or 
college) since leaving school: 

0 1 2 3 4 5 or more 6 (still in school) 

46. During a usual day the amount of time I spend reading (books, letters, 
memoranda, pamphlets, reports, etc.) for my job is: 

Record answer in minutes 5 hours (300 minutes) 

2 hours (120 minutes) 6 hours (360 minutes) 

3 hours (180 minutes) 7 hours (420 minutes) 

4 hours (240 minutes) 8 hours (480 minutes) 




47. During a usual day, the total amount of time I spend reading (job non-job) is: 

Record answer In minutes 5 hours (300 minutes) 

2 hours (120 minutes) 6 hours (360 minutes) 

3 hours (180 minutes) 7 hours (420 minutes) 

4 hours (240 minutes) .B hours (480 minutes) 
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Appendix E 
Data Analysis 



Table 1 

Population Description: Each Demographic Variable by Sex 
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Table 2 

Population Description: Each Demographic Variable by Race 
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Table 3 

Population Description: Each Demographic Variable by Education 
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Table 4 

Population Description: Each Demographic Variable by Family Income 
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Table 5 

Population Description: Each Demographic Variable by Employment Status 
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7 


2 


.5 


24. 1 


20,000 


51 


18. 


0 


36. 


Z 


5 


1 


8 


^'5.0 


15 


5 


3 


30.6 


\ 


1. 1 


3 J. 3 


9 


3 


.2 


2' .0 


3 


1 


. I 


10.3 


N.R. 


6 


2 


1 


4. 


3 


0 


0 




0 


6 


■) 


1 


12.2 


1 


. '* 


11.1 


2 




. 7 


5.6 


2 




.7 


6.9 


Tu t a 1 


141 


49 


7 


100. 


0 


20 


7 


2 


h^O.O 


49 


17 


3 


100.0 


9 


}. 


100.0 


36 


12 


.8 


100.0 


2V 


9 


.8 


100.0 



*Prl I iiua^r o! t lu- l.K.il >:r.Hi|^. 

-Pcn-ont.u'.f .»! f.irlj r.iifKiirv, 1 ti- , i^r >;r.ul . . nr $JO,')i)0^, .-r lull ti.-u .-nTpNufJ. 



Table 6 

♦ Results of Analyses of Variance and post hoc Scheff6 Tests 
of 121 by Each Demographic Variable 

121. When you were young , you read a n^Teat dt-al .ibout Some topics, 
(vt-rv iinlikr mv) 1 2 3 5 (v«.tv like miO 



All C.isi's 


N 


Mean 


S.P. 


F-Ratlo 


.'■V.;^ .V-^r Test 
of S l^nl f leaner 














M 


118 


3.91 


1.44 


. 1754 


Not Sip,n if leant 




166 


3'.98 


1.32 






Race 












W 


262 


3.92 


1.38 


.65 


Not S i>;nl f leant 


B 


20 


^.20 


1.20 






0 


2 


sa 


0 






l^^u_ca^h>n 












Loss Than High Scni-^ol 


^0 


3. 70 


1 .39 


.66 


Not S l^nl f leant 


Mlg)i School 


88 


3.86 


1 .38 






Pi^st Hljih School 


91 


^.03 


1 . 34 






Co 1 1 CRL* 


f*2 




1 .26 






Craduato Work 


22 




1.25 






F.tmil^ Iiuomt* 












U>ss Than 3.000 


13 


3.f>2 


1.45 


1 .0052 


NtU S ly,ni f leant 


:-!),ooo 


17 


3.41 


1 .54 






^-10,000 


39 


^.n 


i.23 






10-20.000 


112 


3.99 


1. 37 






Grt-atcr Than 20,000 


86 


4.00 


1 . 35 






Nt) Response 


17 


3.71 


1.51 






Kmp I oyim- n t 












Full Tlmo 




3.96 


1.42 


. 74 


Nnt Significant 


Part Tint' 


20 




1.28 






Hooscwlfi* 


^9 


3.73 


1 .40 






Unemployed 


0 


4 . ')6 


.88 






Student 


36 


3.83 


1 .40 






Ret Ired 


29 


4. 10 


1.23 







*p<.05 
**P< .01 
***p< .001 



71 

68 



Table 7 

Results of Analyses of Variance and post hoc Scheffe Tests 
of 122 by Each Demographic Variable 

122. The reading demands of your Job {or hotist-lid 1 d respdns ih i 1 i t i es rfquirlng 
reading II housewl'e) makt- vou tOfl iiiu omt ortiibU*. 
(vurv uiillki- mi') 1 2 3 ^ 5 (virv Hki- mt-) 



All Cases 


N 


Moan 


S 


1). 


F-Ral lo 


• Ti'st 
of S lj>n i f Icancc 


Sex 














M 


: 18 


1.81 


1 


20 


.33^9 


Not *?iRnif leant 


F 


166 


1.73 


1 


1 7 






Race 












\ — 


w 


26 ^ 


1 . 68 


1 


1 ] 


6. 59 


* * * 


B 


20 


2 . 70 


I 


56 






n \ 


i 


3 . 5 


0 








Educit tori. 














Less Thnn High School 




2.25 


1 


56 


2.675 


it 


High School 


88 


1 .60 




99 






Post Hlfth Sfhool 


91 


1.78 




19 






Col I fge 


U2 


1 .6^ 


I 


0 7 






Gravtuate rk 




22 


1 .59 




96 






rami ly 1 nconio 














Less Than 3.000 


11 


2.2 J 


1 


6^ 


.9' 7^ 


Nut Siftnificant 


3-5,000 


I 7 


1.9^ 


1 


.20 






'V-IO.OOO 


39 


1 .79 


1 


. \ \ 






10-20,000 


1 12 


i.7r-^ 


] 


. 16 






Greater Tl)an 20,000 


8h 


1.63 


I 


.0 J 






Ni^ Responsi* 


17 


2 . 06 


1 


.64 






Kmploymunt 
Full rimr 


lAl 


1 . 70 


1 


.21 






Part Tint' 


20 


1.50 






\ 




Housevif 




1 .65 


1 


.09 






Unump loyt-d 
SludiMU 


9 
\h 


1 . 56 

2 ..'«/^ 


1 


.88 
. \h 




\ 


Rft 1 red 


29 


1 .66 


1 


.01 







\ 



**})•• .01 

***)!< .001 



ERIC 



69 



Table 8 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of 123 by Each Demographic Variable 

123. You often go to books or manuals for information about problems on your 
job. (vt-ry unlike me) i 2 3 4 5 <vorv like me) 



All Ceases 


N 


Mean 


s.h. 


F- 


•Ratio 


Post ffoi* Teat 
of Significance 


Sex 














M 


118 


3.68 


1.56 


5. 


33 




F 


166 


3.23 


1.61 








Race 














W 


262 


3.43 


1.62 




1622 


Not Significant 


B 


20 


3.25 


1.55 








0 


2 


^i.OO 


0 








Educat Ion 














Less '«han High School 


40 


2.98 


1.66 


1 


.54 


Not Slgniflc 


High Srhnol 


8S 


3.28 


1.67 








Posl High School 


91 


3.65 


1.53 








Col lege 


42 


3.52 


I .60 








Graduate Work 


22 


3.66 


1.50 








Family Income 
Less Than 3,000 


13 


3.15 


1.57 


I 


.52 


Nol Significant 


3-5,000 


17 


3.41 


1.62 








5-10,000 


39 


3.05 


1.64 








10-20,000 


112 


3. 56 


1 .52 








Greater Than 20,000 


86 


3.58 


1.62 








No Response 


17 


2.71 


1.86 








Em; loyment 
Full Time 


141 


3.50 


1.67 




.68 


Not S Ign I f Icnnt 


Part Time 


20 


3.80 


1 .44 








Mousewl f e 


49 


3.31 


1.62 








Unemployed 


9 


3.11 


1.76 








S^ udent 


36 


3.62 


1. )8 








R<!t Ired 


29 


3.07 


1.60 









*p<.05 
**p<' .01 
***p^ .001 




Table 9 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of 124 by Each Demographic Variable 

124. Vftuit you learned In school has been valuable in your work and in your 



life, (very unlike me) 1 


2 3 


4 5 


(very like me) 




nil L.a9t 9 


»>; 


Mt* a n 


Q n 


V - H -1 f \ri 


Post Test 

f\f C 1 n t< ^ f 1 /• -J n f ■ fc» 
(It O I ^{| t t I C ctlH cr 


If 

OCA 












M 


1 18 


3.85 


1 

1 • jO 


J • \J£. 


Nut Significant 


p 


166 




1.1^ 






R a/- »» 
IVrtC <- 












W 


262 




i . ^ o 


I . Ob 






20 




i • ^ u 






0 


2 


2 . 5 




















Less Than High School 


40 


3.90 


1 Aft 


• / o 


Not S igu i f icant 


n 1 1 DC iM'U 1 


88 


T Q 9 


1 . ZD 






Post Hlj^h Dchi'ol 


Q 1 










Co 1 It'Rt* 


** c 


H . *. b 








Graduate Work 


7 7 


4,27 


1 1 1 
1 . ii 






Fam i 1 y I n c orne 














1 3 


i . 07 


1 . 32 


. 34 




3-5,000 


1/ 


4.18 


I A 7 






1 n nnn 


39 




i • J J 






IvJ UVJU 


112 




1 } S 






villr.iLt. L lll.iil iW|V/l/W 


H6 




1 . 28 








1 7 


4.12 


1.27 






r»iTip L\>y int. 1 1 1 













Full Time 


141 


J. 9 3 


1 . J5 


1 .92 


Not S iKnlt ii HUl 


Tart rimt- 


20 


3.80 


1 . 28 






Housewi f V 


49 


4.29 


1 . 14 






Unftnp loved 


Q 


3.78 


1 . 12 






Student 


36 


3. 78 


I . 18 






Ket irt'd 


J9 


4.52 


.9^ 







**;)■• .01 
***P«' .001 



71 



Table 10 

Results of Analyses of Varianco and post hoc Scheff^ Tests 
of 125 by Each Demographic Variable 



125. As a reader, you consider yourself to bt* 
(pool) 1 2 3 A 3 (excellent) 



AH Cast's 


N 


Mean 


S.l). 


r-Kat it> 


I\uU iir" Tost 
of S 1 j^.n 1 f 1 cance 


Sex 












M 


118 


3.39 


.73 


I. 32 


Not Sl^,nif leant 


F 


166 


3.49 


.73 




-. 


Race 












W 


262 


3.47 


. 76 


.80 


Not S i j;nt f leant 


B 


20 


3.23 


.64 






0 


2 


3.30 


0 







Kducat Ion 












Less Than Hi^h School 


40 


3. 10 


.81 


11.14 




Hinh School 


88 


3.22 


.63 






Post High School 


91 


3.36 


. 70 






College 


Ul 


3.74 


. 77 






Graduate Work 


22 


4.03 


.63 






Family Income 












Les.s Than 3.000 


13 


J. 23 


.73 


1.33 


Not Significant 


3-3,000 


17 


3.47 


.80 






3-10,000 


39 


3.31 


1 .00 






10-20,000 


112 


3.38 


.71 






Greater Than 20,000 


8b 


3.60 


.67 






No Response 


I 7 


i.39 


.62 






Employment 












Full Time 


WVl 


3.33 


. 77 


1 . 39 


Ni'i S I j^n i f 1 cant 


Part Time 


20 


3.4S 


.83 






HouBewl f e 


49 


3.61 


. 70 






Unemployed 


9 


J . 44 


. 71 






Sf dent 


)6 


3.61 


.64 






Ret 1 red 


29 
1 ..„ 


1 


. 78 







*p<.03 
**p^ .01 
***p< .001 



O 72 

ERIC 



Table 1 1 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of 126 by Each Demographic Variable 



\7f\. Ynii rt»^H rf> find out how to gt»t «ompthlnt» done, 
(very unlike mtO 1 2 3 »4 5 (very like me) 



















t :■' • * Test 


All Casus 


N 


Mean 


s 




F 


-Kat i(^ 


of 


S ign I f I cance 


Sex 


















M 


1 18 


4.14 


1 


1 3 




83 






F 


166 


3. 82 


1 


29 










Rdce 


















W 


262 


3. 94 


1 


22 




}7 


Not 


S i gn 1 f i cant 


B 


20 


4.13 


I 


46 










0 


2 


3. S 


0 












Educat Ion 


















Less Than High School 


40 


3 . 90 


1 


28 




49 


Not 


S i gn i f i cant 


High School 


8S 


3.97 


1 


26 










PoiJt High School 


91 


4 . 00 


J 


1 h 










Co 1 1 cut* 


42 


1 7 f> 


1 

1 


>0 










Graduate Work 


22 


4.18 


1 


14 










Fum 1 1 y I n t* ome 


















Less Than 3»000 


iJ 


3.7 7 




9 } 


2 


1 1 


Not 


S i gni f i cant 


3-3.000 


17 


3.71 


\ 


26 










3-10. 000 


39 


3.72 


\ 


[ 7 










10-20,000 


11*! 


^ . I 3 


1 


I J 










Greater Than 20,000 


Hh 


4.0! 




2h 










No Kespo.iiJi' 


1 7 


3.29 


[ 


79 










Kmp loyment 



















KuU Time 


I'U 


4.0 3 


1 


23 


1 


33 


Not 


Sign if icant 


Part Tlmv 


20 


4.10 




91 










Hoiisew 1 f r 


49 


4.06 


I 


26S 










I'nt'Trployi'd 


9 


3.1 I 


I 


34 










Student 


]h 


i.83 


I 


08 










Rot Ired 


29 


K 72 


1 


33 





























*p<.03 
**P^ .01 
***p< .001 



ERLC 



Table 12 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of 127 by Each Demographic Variable 



You read to keep up will. what*s going on. 
(very unlike me) I 2 3 6 5 (very like me) 



All Cases 


N 


Mean 


S.IK 




r-Ral lo 


'"^ .■• V • Test 
(if SlRtilf I rarce 


Sex 
















118 


6.17 


I .02 


.OS 


Not Significant 


K 


lb5 


6.20 


1.12 






Race 














261 


6.17 


1 .09 


.66 


Not Significant 


B 


^0 


6.65 


.998 








2 




Q 


















Less Dian Hlg)i School 


60 


6.20 


1.16 


.92 


NoL Significant 


High School 


88 


6.2 3 


I.IO . 






Post HiRl^ r>c)iool 


90 


6.11 


1.09 






Co 1 It'RC 


U2 


6. OS 


1 .08 






Cr.tduate Work 


22 

. - - .-^ 


6. 


.80 






Fanill^ Income 
Less Than 3,000 


1 \ 


— - — _ 
6. IS 


.90 


.198 


N<H S ign I f leant 


3-5 »000 


17 


6.06 


1.39 






^-10,000 


39 


6. 10 


.91 






10-20,000 


112 


6.17 


I. IS 






r.rcvUer Than 20,000 


H6 


6.26 


1 .01 






No Response 


1 7 


6.06 


1 .S6 






trnp 1 oymen t 
Full Time 


Ul 


6.22 


1 .06 


1 . 30 


Not S Ipjil f leant 


Fart Time 


*0 


6.6S 


.89 






Housewife 


69 


6.00 


1.32 






Unemph^yed 


9 


6.11 


1.56 








i6 


J. 89 


1 .08 






Ret I red 


29 


6.61 


1 .98 







*P'- .OS 
**p' .01 
***P .001 



ERLC 



Table 13 

Results of Analyses of Variance andposf hoc Scheff6 Tests 
of 128 by Each Demographic Variable 

128. You read to discuss what you have read with friends, 
(very unlike me) 1 2 3 A 5 (very Hkr me) 



All UdSes 


N 


Me.'jn 


S.D. 


V 


-Rat io 


Prr. 
of 


S igni I icance 


Sex 




















M 


U8 


3.03 


1 


30 


7 


98 






I* 
r 


166 


3 




I 


33 










Race 




















LI 
W 


262 


3 


27 


1 


33 




97 


Not 


S ign i f icant 


n 

D 


20 


3.70 


1 


34 










0 


c 


2 


50 


0 
































Liess inan ni^ii ociioo i 


/.r\ 


3 


17 


1 


38 


1 


07 


Not 


o ign 1 1 icant 


nj^n oLnool 


OQ 
tJtJ 


3 


16 


I 


29 










rost HLgn ocnooi. 


91 


3 


52 


1 


29 










Lo 1 lege 




3 


17 


1 


29 










Graduate Work 


22 


3 


41 


1 


30 










Family Income 




















Liess 1 nan j^uuu 


13 


3 


00 


1 


35 




82 


Not 


S Ign If icant 


J- J , uuu 


1 7 


^ 


39 


1 


50 










3-10,000 


39 


3 


49 


1 


23 










10-20,000 


112 


3 


23 


1 


^5 










Greater Than ^u,uuu 


H6 


3 


34 


i 


25 










No Responst' 


1 7 


2 


88 


1 


65 










£m^*J. oyme n t 




















Full Time 


Ul 


i 


29 


\ 


J2 


1 


37 


Not 


Signif iranl 


Part Time 


20 


J 


2 5 


1 


29 










Housewi fe 


49 


3 


08 


1 


32 










Unemployed 


9 


3 


) I 


1 


90 










Student 


36 


K22 


1 


15 










Ret ired 


29 


3 


«5 


I 


41 











*p< .05 
**p< .01 
***p< .001 



7b 

^ 75 

ERIC 



Table 14 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of 129 by Each Demographic Variable 



U9. You read tor relaxation and pursonal enjuyu^eut. 
(very unllkf me) I 2 3 4 5 (very Hke me) 



All Cases 


V 


Mean 


c 

o . 




I" ~Rflt I o 


r\f ^ i on i f i c nnc D 


Sex 
















M 




1 18 


3. 75 


1 , 


/ 1 
4 > 


'♦if . JO 


AAA 


f 




166 


U .62 




"7Q Q 
/ 70 







Race 
















W 






/ 7fi 
I* , CO 


1 


» i J 




Not S 1 gu I f I cant 


B 










. jO 






0 




2 


U . 00 










Educ a^t ion 








— 









Less Than 


HiKh Si-liool 


/ A 


/ if\ 
U , iU 


I 


I fi 
. I o 




Knt ^lynlfiCAnt 


High School 


88 


4 . ; I 


I 


1 o 
. IS* 






Post HiRh 


School 


9 1 


4.18 


I 


. 2 > 






Col U'Kt-* 




42 


U . 29 


I 


. 09 






Graduate Work 


22 


4.41 


1 


. 1 4 







Fam ij^- I nt omf 














l.ffts Than 


3,000 


I 5 


•* . >n 




. 8 7 


.94 


Not S 1 >^n i f 1 cant 






1 7 


4,65 




u & 
. on 






5-10,000 




^9 


4 . J H 


1 

1 


. I . 






l()-20»000 




1 \ . 


'* . I U 


1 
1 


7Q 






Crcntt-r Th.m JU.fUV^ 


8^ 


4.3) 


j 


. 1 1 






No Kosponse 


1 7 


•* . • ^ 


1 
1 


- 


- ■■- 





Y.my 1 oymen t 
















KuH Timi.- 




1 


4.01 


1 


. ^6 


S.h7 


AAA 


Wnt limK 




:{) 


4.55 




.69 






HtuiSfw I f 1' 




.'.9 


4.80 




.54 










9 






.88 






Sti'd^'Mt 






3.92 


1 


.2 i 










29 






. 79 







.05 
**p- .01 
***P' .001 



7'J 

76 



Table 15 

Results of Analyses of Variance and posf hoc Scheff6 Tests 
of 130 by Each Demographic Variable 



130. You read to study for personal and occupational advancement, 
(very unlike me) 1 2 3 4 5 (very like me) 



All Cases 


N 


Mean 


s.n. 


F-Ratlo 


Poat f^Oi? Test 
of Slgni f Icance 


Sex 












M 


118 


3.70 


1.48 


2.40 


Not Significant 


F 


166 


3.42 


1.51 






Race 












W 


262 


3.48 


1.52 


1.55 


Not Significant 


B 


20 


4.15 


1.35 






0 


2 


4.5 


0 






Edacat Ion 












Less Than High School 


40 


3.35 


1.61 


4.52 




High School 


88 


3.07 


1.51 






Post High School 


91 


3.98 


1.40 






Col lege 


42 


3.67 


1.34 






Graduate Work 


22 


3.68 


1.67 






Family Income 












Loss Than 3»000 


13 


3.69 


1.65 


.50 


Not Significant 


3-3»000 


17 


3.24 


1.48 






5-10,000 


39 


3.41 


1.65 






10-20,000 


112 


3.61 


1.52 






Greater Than 20.000 


86 


3.62 


1.41 






No Response 


1? 


3.18 


1 .70 






blmploymcnt 












Full Time 


141 


3. 55 


1.53 


4.93 




Part Time 


20 


3.80 


1.20 






Housewi f e 


49 


3.29 


1.56 






Unemployed 


9 


2.67 


1 .66 






Student 


36 


4.44 


.81 






Ret Irt^d 


29 


2.90 


1.70 







.05 
**p< .01 
***P- .001 



77 bo 



Table 16 

Subject Responses to 131. The main types of reading 1 do are. . . (First Choice) by Demographic Variables 







Job Mlatad 


Light ftook 






Inea 


Mevapapara 




Textbooka 




RcUgloua 




Othar 






N 


XTOT* 


rcRt 


H 


ZTOT 


ICR 




XTOT 


XGR 


N 


XTOT 


xca 


N 


ZTOT 


XGR 


N 


XTOT 


ICR 


N 


ZTOT 


ZGR 


M 


30 


10.6 


75.0 


16 


5.6 


26.7 


2 7 


9.5 


44 . 3 


18 


6.3 


28.1 


20 


7.0 


60.6 




1.1 


17.6 


4 


1.4 


44.4 


y 


10 


3.5 


25.0 


44 


15.5 


73.1 


34 


12.0 


55. 7 


46 


16.2 


71.9 


13 


4.6 


39.4 


14 


4.9 


82.4 


5 


1.8 


55.6 


totdl 


40 


14.1 


100.0 


60 


21.1 


100.0 


61 


21.5 


100.0 


64 


22.5 


100. 0 


33 


11.6 


100.0 


17 


6.0 


100.0 


9 


3.2 
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•Percai.taie of the total group. +Parcentage of each category, e.g., white, or grad, '-r S20,000t, or full tlae employed. 
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Table 17 

Subject Responses to 132. The main types of reading I do are. . . (Second Choice) by Demographic Variables 
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Table 18 

Subject Responses to 133. The way I get most of my reading material is. . . (First Choice) by Demographic Variables 
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Table 19 

Subject Responses to 134. The way I get most o'. my reading material is. . . (Second Choice) by Demographic Variables 
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Table 20 

Subject Responses to 135. The ways I find out about new things to read are. . . (First Choice) by Dennographic Variables 
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Table 21 

Subject Responses to 136. The ways I find out about new things ♦o read are. . . (Second Choice) by Demographic Variables 
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Subject Responses to 



Table 22 

137. If I had trouble reading. I would go first for help to. by Demographic 



Variables 
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Table 23 

Results of Analyses of Variance and post hoc Scheffe Tests 
of 138 by Each Demographic Variable 
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Table 24 

Results of Analyses of N'ariance and pest hoc Scheff6 Tests 
of 139 by Each Demographic Variable 



139. Compared to other people your age, your rate or speed of reading 
(poor) 12 3 4 5 (excellent) 
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Table 25 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of Variety of Motivation by Each Demographic Variable 
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Not Significant 


B 


20 


3.75 


1 .07 






0 


2 


3.0 


0 






"Ed u cat ioxi 












Less Than High School 


40 


3,22 


1 .17 


1.26 


Not Sl^niHi rtnl 


Hi^h School 


88 


3.23 


1.21 






Post High Scho<U 


91 


3.47 


1.20 






Col le^e 


42 


3, 14 


1 . 30 






Graduate Work 


22 


3.68 


1.17 






Family Incorou 












Less Than 3,000 


1 \ 


3.08 


K12 


. 29 


Not Si^n I f leapt. 


3-5,000 


1 7 


3.29 


I . 10 






5-10,000 


39 


3.28 


1.10 






10-20,000 


1 12 


\. 36 


1.17 






Greater Than 20,000 


86 


3.40 


1 . M) 






No Responso 


1 ? 


3.1.^ 


1.54 






ICmpjoyroent 
Full Timi* 


141 


3.28 


I .20 




Not Sj^nit'it.int 


Part Time 


:() 


$.40 


1 .27 






Hou.st»w i f 


49 


3. 39 


I.U 






Unt'Hip 1 v*>y pjI 


9 


2 . 78 


1 .56 






Student 
Ret lr**d 


J6 
2^ 


i. 36 


1 .29 







*p< .05 
**p<' .01 
***P' .001 
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Table 26 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of Intensity of Motivation by Each Demographic Variable 



All Cases 


N 


Mf.'in 


S.f). 


F-Ratlo 


}\ :U 'iot' Tt'st 
of Hlgnif Icanco 


Svx 












M 


118 


18.81 


3.3S 


2,81 


Not SlRiuf iccint 


F 


16f) 


19. S2 


3.52 






Rail' 












W 


262 


19. 13 


3.55 


1 .0017 


Not SI«nn ic.int 


B 


20 


20.46 


3.52 






0 


2 


18. SO 


0 






f. at ty.it li-n 












Li-ss \U.\n Hi>;h School 


^0 


18.92 




I .50 


Ni>t S i v;n » I K iitM 


Hi^h SrJiool 


88 


IH. 73 


3.55 








Ql 


19. 1'* 


i. AH 








^2 


!8.9 J 








Cr iJti.itt' W^rk 


22 


20. 2 3 


' ' 






Family Ini'omr 
1..-SS rhnii 3.(100 


1 } 


19.00 




. 78 


NtU S i>;n I ! i < .mt 


j-'KOOO 


17 


19. 2''* 


1 . ^ / 






■j-lU»000 


i9 


'.9.00 


2.9 3 






10-^0.000 


\\2 


19. 2H 


J. 36 






(in-. a IT Th.jn .'i\000 


86 


19. S7 


i. /O 






No Kfsponsr 


W 


17.76 


5. 39 






l.nij' I o^iiu iU 
\ \ I Tlmv 


W.l 


19.09 


3. S6 




Nnt Sl>;il i Ic.iiil 


r.irl 1 ir.i- 




. \, . I 


3.03 






HOMSfwi 1 1- 




19. 22 


1. \U 










1/.' 


1 






St irtiiMii 




iO. * 


^.2 7 






Rt'l it fil 


.'9 


19. h6 


3.' • 







o 

ERIC 
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Table 27 

Results of Analyses of Variance and post hoc Scheff6 Tcst^ 
of Self-Perceived Reading Ability by Each Demographic Variable 



All Cases 


1 

N 


Mean 


S.I). 


K-Katlo 


/■\-' //. • Tfsl 
f>f S Iro i } Icincf 
















M 


118 


10.03 


1 . 


98 


1.20 


Not Su'nH'Ic.int 


F 


166 


10. 30 


1 . 


83 




















W 


262 


10.23 


I 


93 


I .09 


Noi Si y,n \ 1 ii iinl 


B 


20 


9.93 


1 


3.? 






0 


2 


8.5 


0 









Edu( at ion 














Less 'X\u\n HI>:h St hool 


AO 


8.82 


I 


96 


13.87 


AAA 


High School 


88 


9.5h 


I 


A/ 






Post Hl-.i School 


91 


10.69 


1 


.83 






Col Iti 


A2 


11 03 


1 


.89 






Orad.Mitc Work 


22 


n.33 


1 


.18 






[-'amtly Income 
I.css Than 3,000 


13 


9. 51 


1 


.73 


2 . • 1 




3-3,000 


17 


10. Si 


2 


. 12 






^-10.000 


39 


9.77 


2 


. 37 






10-20,000 


112 


10.01 


1 


. 70 






Cruatcr Than 20,000 


86 


10.63 


1 


.7J 






No RcspiMisf 


17 


10. A7 


2 


. 18 






ti:m|>lnyment 
Full Time 


)A1 


10.09 


I 


.83 


. 298 


Not Slr.nifitMnt 


V.irt Timv 


JO 


10. 33 


1 


.6 1 






HtHisewl iv 


A9 


10. J3 


1 


.K6 






Unemp 1 oyt^ti 


9 


10. 1 i 


1 


.8i 






Si udent 


16 


10. AA 


I 


.^0 






Rcl ir**d 


^9 


1 0 . I '* 




. Vi 







*P'' .03 
**p- .01 

**^p^ . 001 




Table 28 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of Attitude Toward Reading (IVIPRAN^ Score) by Eacfi Demographic Variable 



AM C.ises 


N 


Mean 


S .1). 


l-Kat lo 


of Signlf Uanci- 


Si*x 
M 


1 io 


D J . UZ 


\L IS 

1 '4 . i J 


33. 58 




K 


166 


Kx.Ul 


13.10 




- — ■■ — ^ 


R.ilO 
W 




/U . / O 


16.36 


. 6 3 


\oi Signif leant 


B 


•lU 


0 / . 


16.22 






0 


L 


65 . 30 


U 







Kduc.it ti)n 












ss HiKh School 




66.8? 


12, 13 


2.48 




Hiy\y School 




68 . 69 


I 70 
1 J . ' V 






Post Hl>^h School 


Q 1 


/ 1 . U / 


1 A ^ Q 






C . U-Kt' 


t ) 


7 3. / 1 








I'.r.idu.itf Work 




7 7.09 


11.13 






Fami iy I nc omo 












Less T\\i\u J,UUU 


1 1 
i 3 


69 . 38 


\ y 7 7 


2 . 79 


* 


3- S.OOO 


17 


70. 12 


n. 37 






5- 10,000 


39 


71.69 


10.76 






10-20,000 


III 


69 . 26 


I J ■ t J 






{.roatcr Ihan <!:u,uuu 


00 


/ 5 . 0 J 


t ^ HQ 






No Response 


1 7 




1 7 . 4 n 






Kmp 1 oyvny nl 
Full Tlmt* 


I 4 1 


6o . JO 


1 J . ' J 


3 . 008 


** 


Pari Time 


20 


75.65 


1 1 . 80 






Houst'wi f I* 


^9 


76.96 


11 .65 






Uiu'irployotl 


9 


78. 


17.33 






St lident 


36 


67.81 


11.57 






Rot Iri"! 


2" 


;i . 10 


12.26 







*P^.05 
**P<.01 
***P^ .001 
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Table 29 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of Job-Related Reading Time by Each Demographic Variable 



All Cases 


N 


Mean 
(minutes 
\ r d.iy) 


S.l). 


r- 


Kai o 


P(^tit !iO'* Test 
of S l^ni f icai\cL* 


Sex 
















M 


118 


63.26 

j 


93. 


15 


2. 


15 


Not Significant 


F 


106 


65.81 ' 


102. 


66 








Race 
















W 


262 


73.80 


99. 


94 


1 . 


205 


Not Significant 


B 


20 


5^.25 


8 \ 


72 








0 


2 


165.00 


0 










£^ m. a t l ou 
















Less IhHU High School 


^0 


35.25 


86. 


19 


3. 


16 




High School 


88 


59. '.3 


96. 


83 








Post :ilgh School 


91 


9 7.80 


106. 


24 








Co 1 1 i-'^e 


£*2 


70. 12 


86. 


25 








(ir.itiii.it f Work 


22 


101.59 


97. 


53 








Kamllj; liicomt; 
















Less Than 3,000 


1 3 


76. 15 


1 lu 


64 




52 


Not Significant 


3-5,000 


17 


7H.H2 


161 


68 








5-10,000 


39 


H6.h1 


1 1'* 


79 








10-^) ^^C 


IK* 


67.95 


91 


02 








(;r*-atfr Thnii 20.000 




77. h2 


Hi* 


24 








No Kesju^nsf 


17 


45.00 


9^ 


92 








Km^^ 1 oyim m t 



















l ul i 1 Im.- 


Ul 


H6.2m 


107 


98 


8 


1 7 




P.»rt 1 im.- 


.^0 


•'H. 7') 


77 


.UH 








Housi'W it" 


'♦9 


JH.98 


51 


. 38 








''iifiiip I oyt'd 


9 


1.67 


5 


.00 








St udfni 


3(1 


1 \2.92 


10 \ 


.00 










?S 


J 7 . /, 1 


79 


. 38 









*P- .')5 
**P^ .01 

. 001 



!J1 



91 



Table 30 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of Total Reading Time Per Day by Each Variable 



All C.isi-s 


N 


Mean 
(mlnutos 
per day) 


S.U. 


K-Rntio 


/\);:f .•.*■-'■ • Test 
of Siynlf Ic.-tncf 


SfX 












\\ 


1 18 


1 30 . n 


100. 97 


.98 


Not Significant 


V 


lf)6 


161.70 


122.14 


















W 


262 


158.^.2 


112.37 


1.93 


Not Slgnlt 1 cnnt 


B 


;o 


1^.2.23 


\2U,'SU 






0 


2 


270.00 


0 






r.tiuiMt i.>n 












Less \\\:in HIy>h School 


^0 


ni.62 


108.48 


3.34 




HU!i S« hool 


88 


U3.38 


109.67 






Tost HIvJj SvhiM^l 


91 


18^1.29 


119. 10 




■ 


Co 1 ICRc 


U2 


13^.17 


99.999 






Cr.idn.iti^ Wnrk 


22 


20 3 18 


110.30 






Fam i \ \- I ny onu.' 












less Than ^ 000 


1 3 


IbO.irT 


I 33.26 


1.43 


Not Si^nUic.uU 


3-5,000 


1? 


210.00 


182.17 






3-10,000 


■39 


1 73.31 


132.64 






io-:o,ooo 


112 


U2.90 


101.98 






Cro.itLT Th.ui 20,000 


86 


163. 31 


96.22 






No Response 


17 


1 37. 33 


117.24 






K.mp loymL'til 
Full Tlmv 


1^1 


137.13 


126.93 


4.30 




Part Timi' 


20 


17^.00 


113.70 






HiMisew 1 f I* 


^9 


116.^3 


63. 33 






I'tu'mpl nweii 


9 




86. 73 








•36 


2*. 23 


96. ^7 






RL'tlrccl 


29 


Li) A 7 


103.37 







*p<- .03 
**p' .01 
***p' .001 



/ 



o 

ERIC 
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Table 31 

Results of Analyses of Variance and post hoc Scheff6 Tests 
of Free Reading Time Per Day by Each Demographic Vanable 















All CasfS 


N 


Mean 






of SU',ni f icancf 














M 


IT) 




i.f..2S 


9.8} 




y 


I6f) 


9 7.89 


74.21 






1 












w 

w 




87. 7i. 


60. 7h 


.9] 


Not Si v»n 1 f leant 


B 


20 


B8.00 


109.89 7 






o 




in'j.oo 


I) 






KJiurat iiHi 












l.i <;s fh.tn Hi^h Si bo.^l 


^0 


7fi. 1H 


S4. 3 7 


.A2 


Not Siv»nlf K ant 


Hiiih School 


88 


8 *. IS 


S2 . H9 






I'osL HW.li St hen. I 


41 




97 .42 






Col U^gi' 


42 


H4 .OS 


61 . S-'* 






i.r.it!uat f Work 


22 


101 .S9 


.S. <i2 






Kanilv tni'nmi' 












Urss rh.m KOOO 


I \ 




M . S 


) .9-, 


Nv»t Si>'.ii i f ic aiu 






1 U . IH 


.I}/ 












72 . SO 












7 S . S 








i 
1 


. 7il 


'i 7 , S-i 






N.» Kfspoi'.st j 1 7 




' S . - ^ 





- 














i 
1 


1 

t 

1 




i 




I',; ■{ 1 i in.- 






»i>^ . .' -^ 




fit 


!'.» r t i 1 m» 


1 


1 

1 'J..2'^ 


1 






ii. '.1 ^i-w i f I 


1 


i 

rl., . 












1 i '.'HI 


1 Hh . 1 ' 

i 








\ 




HO . ." S 



















^T". .01 

\ 
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Table 32 

Summary Results of ANOVA and post hoc Tests of Significance 
of Collapsed Income ($0-10. 10-20. 204 ) by Selected Variables 



d.f. within group 278) 



Variable 


^-Ratlo 


F-Prob. 


Scheffe* 


InK RoAHinO T 1 mo 


0.5151 


0. 5980 




Total Reading Time 


2.5 304 


0.0816 




Free Reading Time 


0.A931 


0.6113 




\J t f { t» f \J r\f Wetf i \ t a t {fine 

Vii r 1 c u y ui riu w i va l luiia 


0 • 31 54 


U . / £ 7 O 




intensity of Motivation 


0.4472 


0.6399 




Attitude Toward Reading (MBR^M) 


2.7723 


0.0643 




Qu 1 f Porrp { vrpH RpAriifiP Ahilitv 


4 . 207 7 


0.0159 


S0-10<S2O+ 


121. W>ien you were young you read 
a great denl about some topics 


0.2174 


0.8048 




122. Reading demands of your Job 


1.2019 


0.3023 




123. You often go to books for In- 
form<)t ion dbout problems on your Job. 


1.7458 


0.1765 




124. Wlut you learned in school 
has been very valuable 


0.2519 


0.7775 




125. As a reader, you consider 


3.0438 


0.0493 




l2f->. You read to find out how to 
get Something done 


2.8423 


0.0601 




127. You read to keep up with what 

In ^OXng (III 


0.4015 


0.6697 




128. You read to discuss what you 
have read with friends 


0.3676 


0.6928 




129. You read for relaxation and 
personal enjoyment 


1 .7480 


f).1761 




no. You read tc study for personal 
or occupational advancement 


0.4123 


0.6626 




138. Compared to others your age, yt)ur 
understanding or comprelienslon Is 


2.7819 


0.0637 




139. Compared to others your age, 
Vour rate or speed of reading is 


2.8437 


0.0600 





Means and S.D. available for each Item in Tables 6-31. 



*All Scheffe tests at the .05 level. 

(1 -r 
'J / 
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Table 33 

Summary Results of ANOVA and post hoc Tests of Significance 
of Employment Status by Selected Variables 



(N-284. d.f. within sroup 278) 



Varlab le 


F-Rat io 


F-Prnb . 


Sch-f fe* 


Job Reading Time 


O • 1 / 1 Q 


0 nnnn 


UN, RKT, HW< 
FT, PT, STU 


Total Reading Time 


A. 5033 


0.0006 


HW<STII 


Free. Reading 1 1me 


3.3A23 


0.0006 


FT< KKT 


Variety of Motivations 


U • JO / 7 


0 . 709 3 




Intensity of Motivation 


0.8532 


0.5131 




Attitude Toward Reading (MBRAM) 


3.0078 


0.0116 




Scl f-Pcroelved Reading Ability 


0 . 2983 


0 .9 1 36 




121. iVhen you were young you read 
a great deal about some topics 


0. 7A09 


0. 59 3A 




122. P.eadlng demands of your Job 
make yuu feel uncomfortable 


2.9702 


0.0125 




12 3. You often go to book.s for In- 
formation about problens on your )ob. 


0.6777 


0.6A07 




12^ What you U»arnod In schonl 
has been very valuable 


1.9222 


U.0907 




125. As a reader, you consider 
yourself to be 


1.5851 


0. 16A3 




126. You read to find out how ti> 
get something done 


1 .3523 


0.2425 




127. You read to keep up with what 
is going on 


1. J025 


0.2630 




128. You read to discuss what you 
have read with friends 


1.369 3 


0.2 J59 




129. You read for relaxation and 
personal enjoyment 


5.6710 


O.OOOl 


STU<HW 


130. You read to study for personal 
or occupational advancement 


6.9321 


0.0002 




138. Compared to others your age, your 
understanding or comprehension Is 


0.8060 


0.5ii62 




139. Compared to others your ago, 
your rate or speed of reading is 


0.0789 


0.9956 





Means and S.D. available for each Item In Tables 6-31. 
*All Scheffe tests at the .05 level. 




Table 34 

Summary Results of ANOVA»and posf hoc Tests of Significance 
of Employment Status (Women Only) by Selected Variables 



d.i. within group ibO) 



Variable 




Ratio 


F-Pi^ob. 




Schef f.'* 


Job Reading Time 


i* 


.9706 


0.0003 






T"tal Reading Time 


3 


.389 3 


0.0061 




HW<STU 


Free Reading lime 


1 


. 1087 


0. 3^79 






Variety of Motivations 


0 


.5608 


0.7299 






Intensity of Motivation 


0.9783 


0.^ J2ii 






Attitude Toward Reading (MBRAH) 


1 


.0820 


0. 372^ 






Self-Percelved Reading Ability 


0 


.-!.86a 


0. 7858 






121. When you were young you read 
a great deal about some topics 


u 


. O 3 


0.5U1 






122. Reading demands of your ^ob 
make you feel uncomfortable 


1 


• J r n / 


0.2339 






123. You often go to books for In- 
formation about problems on your job. 


n 
u 




O.SObfj 






124. What you learned In school 
has been very valuable 


1 


1 Q 1 T 
1 O 1 Z 


0. 3207 






125. As a reader, you consider 
yourself to be 


0 


9^23 


0.^353 






126. You read to find out how to 
get something done 


0 


96^2 


o.^^n 






12 7. You read to keep up wit!) wiiat 
Is going on 


0 




0.^^71 






128. You read to discuss what vou 
h.'ive read with friends 


1 


8360 


0. 103*1 






129. You read for relaxation .md 
pert^opal enjoyment 


1 


178^ 


MZ\ 






130. You read lo study tor personal 
or occupational advancement 


i* 


0909 


U.0016 




rf:t<stu 


138. Compared to others your age» your 
understanding or comprehension in 


0 




0.9443 






139. Compared to others your age, 
your rate or speed of reading Is 


0. 


50!>7 


0 . / / r 7 







Means and S.D. available for each Item In Tables 6-31. 



*Aii Scheffe tests at the .OS level. 
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Table 35 

Summary Results ot ANOVA and post hoc Tests of Significance 
of Employment Status (Men Only) by Selected Variables 



(N»2a^, d.t. within group 11 j) 



Variable 


y-Rallo 


F-Prob. 


Sthef fe* 


Job Reading Time 


3.936 5 


0.0050 


RKT<:iTU 


Total Reading Time 


3.020 7 


0.0208 


l"N<ALl. 


Free Reading Time 


I .9776 


0. 1027 


UN<A1.L 


Variety of Motivations 


1.0166 


0.^020 




Intensity of Motivation 


2.0'j^O 


0.0915 




Attitude Toward Reading (MBRAM) 


0.^938 


0.6678 




Self -Perceived Reading Ability 


0.2329 


0.919^ 




121. Wlien you were young you reatl 
a great deal about some to.plcji 


1.0S06 


0.38^5 




122. Readln>; demands of your Job 
makv' vv)u feel uncomfortable 


2.0618 


0.090*^ 




12 3. Vou often go to books for In- 
formation about problems on your Jnb. 


1.10*^3 


0. 35/6 




12^, Wli.il you le.irnt'd in scbool 
na^i been very valuable 


2.6 i72 


0.0376 




125. As a re.idi»r, you tonsldi-r 
yourself to be 


O.HI 


O.SI79 




126. You read to find cut bow to 
get HometMn>; done 


2.^79 


0.0322 




127. You read to keep up with wlwU 
is go^ng on 


0.6^ 


0.625/ 




128. ^oo rea-l to discuss what ymi 
bave read wltb frleiidH 


1 . 792^ 


0.1 iS2 




129. You read for relaxation and 
personal enjoyme it 


1 .9799 


0. 1023 




no. You read to study for person-il 
or occupational advancement 


I .9'j37 


0. 106^ 




138. Compared to oCbt-rs your agf. your 
understanding or comprehension Is 


1.850^ 


0. 124 1 




139. Compared to others your ag**, 
your rate or »peod of reading is 


0.6991 


0.59^^2 





Means and S.D. available for each Ittm In Tables 6-31. 



*A11 Scheffe tests at the .05 lev'?l. 



1 u(j 
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Table 36 

Summary Results of Linear Regression ^statistical Analysis on a Set 
of Dependent Variables as Explained 
by the Independent Demographic Variables 





5>ex 


DKM 


^GRAPHIC VA 
Income 


UABLKS 
Kduca t 1 on 




Keadlnp, Attitude 

M CO Job Reudintf 

u: ^ 

2^. < Total Ri ad Inn 

CU 0". 

S > Free Re.iding 

Intens U y of Mi>t Iv.it ion 


3.1% 
0. IZ 
2.SX 
1 . \Z 


0.2X 

o.y/ 

0.6*/ 


2.U7. 
7.y/. 
O.OOK' 

n.i;: 


4.5/: 

0. 6> 

1. y/- 


I 7.4- 
I 1 .4? 
6,l> 
3,9> 
4.1% 



Sd 



